¢

WE COy,

<% Y
VAN ~
: * L

aubliosallg o llull

z‘am’fé The Asia Foundation

‘ \
Islamic Model for
Peace Education

Mandaluyong City, Philippines
2008



[ TABLE OF CONTENTS ]

Acknowledgements 4
Preface by Ms. Amina Rasul 5
Chapter | - Foundations of Peace 8
Lesson 1 - Understanding Peace 10
Lesson 2 - Allah as God of Peace 14
Lesson 3 - The Qur'an as Message of Peace 16
Lesson 4 - The Prophet as Messenger of Peace 18
Lesson 5 - A Muslim as Advocate of Peace 21
Chapter Il - Stewardship and Accountability 24
Lesson 1 - The Place of Man in Allah’s Creation 28
Lesson 2 - Man as Servant of Allah 32
Lesson 3 - Man as Khalifah 36
Lesson 4 - Protecting the Environment 39
Lesson 5 - Conserving Natural Resources 45
Chapter lll - Rights and Responsibilities 55
Lesson 1 - Understanding Rights and Responsibilities 57
Lesson 2 - Rights and Responsibilities towards One’s Self 59
Lesson 3 - Rights and Responsibilities towards the Family 62
Lesson 4 - Rights and Responsibilities towards Fellow Humans 64
Lesson 5 - Rights and Responsibilities of Women 67
Lesson 6 - Rights and Responsibilities towards Children 75
Chapter IV - Democracy, Justice and Governance 81
Lesson 1 - Understanding Democracy 83
Lesson 2 - Understanding Justice 87
Lesson 3 - The Rule of Law 91
Lesson 4 - Understanding Good Governance 94
Lesson 5 - People’s Participation in Governance o7

Lesson 6 - Public Transparency and Accountability 100



TABLE OF CONTENTS

Chapter V - Conflict, Violence and Conflict Resolution 103
Lesson 1 - Understanding Conflict and Violence 105
Lesson 2 - Factors Leading to Conflict 109
Lesson 3 - Approaches to Conflict Resolution 113
Lesson 4 - Children in Conflict 116
Lesson 5 - Impact of Conflict and Violence to Women 120

Chapter VI - Leadership in Islam 123
Lesson 1 - Islamic Perspective of Leadership 125
Lesson 2 - What makes a Good Leader? 130
Lesson 3 - Responsibilities of a Leader 139
Lesson 4 - Selection of a Leader 143
Lesson 5 - Cultural Context of Leadership 145

Chapter VII - Jihad and Peace 150
Lesson 1 - Understanding Jihad 153
Lesson 2 - Levels and Manifestations of Jihad 157
Lesson 3 - Jihad of the Worldly Life 160
Lesson 4 - Jihad of Heart and Emotions 163

Lesson 5 - Jihad as an Instrument of Peace 168



ACKNOWLEDGEMENTS

This Peace Education Manual would not have been possible without the support and
cooperation of institutions and individuals committed to peace. Our gratitude to:

The Asia Foundation (TAF)
Dr. Steven Rood, Country Representative

Magbassa Kita Foundation, Inc (MKFI)
Dr. Santanina T. Rasul, Chairperson

United States Institute for Peace and
Dr. David Smock, Director for Religion and Peacemaking Program

Dr. Asna Husin, Aceh Peace Education Project

The Philippine Council for Islam and Democracy (PCID) Project Team:
Ms. Amina Rasul
Prof. Moner Bajunaid
Dr. Hamid Barra
Ustadz Esmael Ebrahim
Mr. Rey Trillana
Dr. Aida Macadaag, Dr. Dalomabi Bula and Atty. Cosain Abbas
Alim Anwar Radiamoda and Alim Sandiman Lomala

PCID staff
Jamel Cayamodin* Maila Mantil * Shahana Abdulwahid * Cecile Banda* Jasmine Ferrer
Joselie Fernandez * Daryl De Veyra * Matthew Sugawara Levy

Special thanks to Mr. Ali Al-Raschid for his valuable comments and
Prof. Leonilo "Neil" Dolorico for the illustrations.



Preface

The Beginning

Muslims living in the predominantly Catholic country of the Philippines have long suffered from
armed conflict. “Rido” and decades of fighting by the Moro liberation fronts against the
government have made violence a part of the daily lives of many Muslim communities. The
lack of implementation of the 1996 Final peace Agreement between the government and the
Moro National Liberation Front and the long-drawn out peace process with the Moro Islamic
Liberation Front has not added to the establishment of peace in Muslim Mindanao. This state
has been made more complex by the tragic events of 9/11 and the resultant “war on terror”
which brought more military action to regain peace and order in Muslim Mindanao. Today,
kidnapping violence has served to isolate Muslims more.

Our Ulama, civic organizations, women’s and youth groups and other stakeholders are
struggling to create a space allowing them to strive peacefully. Thanks to their efforts, voices of
moderation and nonviolent resolution of conflict and injustice continues to reverberate, despite
frustration and uncertainty.

In June 2004, the Philippine Council for Islam and Democracy invited Dr. Asna Husin to visit the
Autonomous Region of Muslim Mindanao (ARMM) and discuss her Peace Education Project in
Aceh. Dr. David Smock, Director of the Religion and Peacemaking Program of the United States
Institute for Peace supported her visit. The more than 25 years of armed struggles in Aceh,
which has ended in a peace agreement between the Indonesian government and the GAM,
struck a parallel with the situation of Muslim Mindanao. We believed that we could learn from
Dr. Husin’s successful peace project in Aceh.

The Concept

Dr. Husin was able to work with the Ulama and madaris teachers in Aceh to develop a peace
education-training manual and curriculum for the madaris. Dr. Husin’s project has been very
successful and her Peace Education Curriculum: the Perspective of the Ulama of Aceh is being
implemented in Acehnese Madrasah. Six (6) basic principles form the foundation for the
curriculum: Introspection and Sincerity, Rights and Responsibilities, Conflict and Violence,
Democracy and Justice, Plurality of Creation, and Paths to Peace. Lessons were framed within
Acehnese culture.

Based on her assessment, we came up with the proposal to design a peace education-training
manual to enhance the capacity of madaris to visualize and implement authentic Islamic
principles and strategies for peaceful management of conflicts and violence occurring in their
communities and society.

The first phase of the project is the development of the manual Reclaiming the Islamic Peaceful
Mission. The Asia Foundation funded the first phase of the project, for which we are grateful.



The Project has the following objectives:
Phase 1: Develop an indigenous peace education curriculum deriving from authentic Islamic
values and Bangsamoro cultural traditions by a team that will be advised by Ulama leaders.

Phase 2: The training of Ulama leaders and the implementation of the curriculum in madaris.
Institutionalize peace education within the existing educational structures of Bangsamoro
Ulama organizations, especially madaris and mosques.

Phase 3: Strengthen Islamic religious institutions and leaders to play an active role in the
management of conflicts and peaceful development of civil society.

With the completion of the draft manual, we hope to design a curriculum with the active
participation and guidance of the local religious authorities, the muftis and other religious
groups. The project is to be implemented with the cooperation of the government of the
Autonomous Region in Muslim Mindanao and the central government in Manila.

The Structure of the Peace Education Manual

The manual has seven chapters. Chapter 1 introduces the subject of peace with a discussion on
the Islamic foundations of peace as mentioned in the Holy Qur’an, the Hadith of the Prophet
Muhammad (peace be upon him) and other authentic Islamic sources taught to all Muslims by
the Holy Qur'an. Chapters 2 to 7 discusses the key topics necessary for the attainment of
peace: Definition of Peace; Rights and Responsibilities of each Muslim and Muslimah;
Democracy, Justice, and Governance; Conflict, Violence and Conflict Resolution; Leadership and
Jihad as an instrument of peace.

Parts of the Module

Each chapter starts with an Overview/Introduction. This provides a brief background of the
content of the module and sets the context. It aids students “tune in” into what will happen in
the chapter or lesson.

Objectives. Learning objectives are expected outputs that need to be accomplished at the
end of each module/lesson/chapter.

Main Body/Key Concepts. Information about the lessons where key concepts are introduced
explained or discussed. Its length may depend on the extent of the concept.

Learning Activity. Sequential/procedural activity for students to discover their own
information with reference to key concepts introduced or discussed.

Evaluation/Check for Understanding. Find out how much students have understood the lesson.
Self Help Questions and Self-Assessment Questions are asked.



Summary/Closure. The teacher/facilitator who must recapitulate the important concepts must
summarize the learnings gained. The teacher/facilitator foreshadows the next learning
experiences and links the lessons learned.

A Prayer for Peace
In closing, we would like to share a prayer for peace. This Muslim prayer for peace was printed
on little cards and was distributed at the St. Paul church in New York City after 9/11. This prayer
has been already posted on many Muslim Internet websites and it is simply titled “A Muslim
Prayer for Peace”.

Composed of verses from the Qur’an, this simple prayer brings out the essence of our faith’s
teachings on peace, as we have tried to present in this manual.

It is our hope that the teachers and the students of our madaris and all advocates of peace will
find this peace education manual useful and valuable.

Prayer for Peace

“In the name of Allah, the beneficent, the merciful.
Praise be to the Lord of the Universe who has created us
And made us into tribes and nations
That we may know each other,
not that we may despise each other.

If the enemy incline towards peace,

Do thou also incline towards peace,
And trust God,
for the Lord is the one that heareth and knoweth all things.
And the servants of God Most gracious
are those who walk on the Earth in humility
And when we address them, we say PEACE.”
Ameen

AminaRasul
Philippine Council for Islam and Democracy
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Introduction

This chapter introduces students to the Islamic concept on peace that is universal,
comprehensive and holistic (Husin: 2005). The concept affirms the faith that God is peace and
Islam is a religion of peace. There are four interrelated forms of peace:

Man’s relationship with God

Peace within one’s self

Peace between peoples

Peace connected with the universe

PwnNpE

Emphasis will be on building one’s awareness on the foundations of peace within the context of
the teaching of Islam, specifically understanding Allah as the God of Peace, the Qur’an as the
Message of Peace, the Prophet as Messenger of Peace, and the Muslim as an advocate of
Peace.

Objectives
At the end of the chapter, students should be able to:

1. Identify peace concepts derived from the teachings of Islam;

2. Establish and manifest desirable behaviors that help advocate peace among
students; and,

3. Initiate activities on strengthening one’s faith and peace movements among
students that will promote greater understanding and harmonious living in the
context of multi-diverse cultures.



Lesson 1
Understanding Peace

1.0 Objectives

At the end of the lesson, the student will be able to:

Understand the basic conceptions of peace

Review philosophical foundation of Islam;

Recognize peace concepts from the teachings of Islam; and
Relate concepts to contemporary issues on peace.
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1.1 Foundations of Peace
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Wherewith Allah guides all those who seek His Good Pleasure to ways of peace,
and He brings them out of darkness by His Will unto light and guides them to a
Straight Way (Islamic Monotheism).(Qur’an 5:16)
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For them will be the home of peace (Paradise) with their Lord. And He will be

their Wall (Helper and Protector) because of what they used to do. (Qur'an
6:127)
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Allah calls to the home of peace (i.e. Paradise, by accepting Allah's religion of
Isldmic Monotheism and by doing righteous good deeds and abstaining from
polytheism and evil deeds) and guides whom He wills to a Straight Path. For
those who have done good is the best (reward, i.e. Paradise) and even more (i.e.
having the honour of glancing at the Countenance of Allah) Neither darkness nor
dust nor any humiliating disgrace shall cover their faces. They are the dwellers of
Paradise, they will abide therein forever. (Qur’'an 10:25-26)

There are many conceptions of peace. Peace can be a state of harmony or the absence of
hostility. Peace can mean a state of quiet or tranquility — an absence of disturbance or
agitation. Peace can also describe a relationship between any people characterized by respect,
understanding, cooperation, justice, and goodwill. Peace can describe calmness, serenity, and
silence. This latter understanding of peace can also pertain to an individual's sense of himself or
herself, as to be "at peace" with one's own mind.

In understanding the concept of peace, it is important to distinguish between negative and
positive peace. Negative peace refers merely to the absence of conflict and violence. This
conception, however, raises a serious problem where a nation does not experience direct
violence (like war, civil strife, etc) but suffers from structural violence (malnutrition, repression,
poverty, lack of access to education, etc).

Positive peace is said to exist when not only is there an absence of war or conflict but also
absence of manifestations of structural violence. Positive peace equates peace to a sense of
social justice where all individuals are free from both direct and structural violence. This is the
reason why topics like justice, human rights, governance, democracy, natural resources and
development are considered as peace issues and are discussed in this peace education module.

1.2 Peace in Islam

The universal mission of Islam is to spread and show to all humankind the mercy of God on
earth. Life, with the composition of a single soul and body, is a gift of God to man. Faith and
guidance are also precious gifts of God, and so are the wonderful forms of life including energy,
weather, mineral, flora, fauna and the other innumerable creations of God. This is mentioned in
Surah Yunus: 47 and Furgan: 46-49.
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And for every Ummah (a community or a nation), there is a Messenger; when
their Messenger comes, the matter will be judged between them with justice, and
they will not be wronged. (Qur’an 10:47)
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Then We withdraw it to Us a gradual concealed withdrawal. And it is He Who
makes the night a covering for you, and the sleep (as) repose, and makes the day
Nushdr (i.e. getting up and going about here and there for daily work, etc. after
one's sleep at night or like resurrection after one's death). And it is He Who sends
the winds as heralds of glad tidings, going before His Mercy (rain), and We send
down pure water from the sky, That We may give life thereby to a dead land, and
We give to drink thereof many of the cattle and men that We had created.
(Qur'an 25:46-49)

Faith is bestowed upon Man thru His infinite mercy, and it is imperative to know and learn the
philosophy that lies behind it. The reality of the world’s beauty and the energy created by God
must be preserved and be protected by man with his utmost effort. Otherwise, he will live an
unhappy and destructive life. This is the reason why the two previously mentioned gifts of God
must be understood and be preserved so that humanity can enjoy a peaceful and balanced life.

This universal dynamism can be easily understood through the definitive context of peace as far
as the practice of conflict resolution is concerned. There are three fields of peace such as: 1)
Absence of war 2) Freedom from economic, social and cultural injustice 3) Freedom from all
forms of discrimination (gender, religion, ethnicity and others).



Life, which is free from conflict, injustice and discrimination, is positively peaceful. We can then
picture a dynamic and harmonious way of living where everybody has the opportunity to realize
their dreams and aspirations. However, there are those who are free from conflict but still they
suffer from discrimination both in terms of their economic and socio-cultural lives.

This description of peace is in accordance with understanding Islam. Islam has its own system
that is comprehensive in thought and a struggle against wrong and evil.

As far as peace is concerned, Islam provides four major interrelated issues as follows:

1. Peace within the context of connection with God, The Creator, Who made peace
very clear and relevant to the ‘fitra’ of man, bearing witness on the existence of God,
when He created him.

2. Tranquility is being peaceful and free from contention between one’s self and his
desire

3. Peace among fellow human beings and being free from conflict and discrimination
and lives with justice

4. Peace within a society that lives in accordance with Allah’s purpose and nature of
creation (fitra).

Islam is an Arabic word derived from the root words (si/m or salam) which means surrendering
one’s self through unflinching peace with Allah (s.w.t.). This signifies belief, obedience and
submission of one’s self to the will of Allah (The Almighty God). Thus, one who chooses Islam,
as his /her way of life is the servant of Allah, called a Muslim/Muslimah, who accepts and
believes that peace belongs to Him (Allah). This is what “silm” or “salam” means.

To believe in Allah is intrinsically to believe in peace, and that Islam as a way of peace, is a
moral force that will lead to a universal peace. As-Salam is a source of peace and Allah is
pleased with it. In entering into the fold of Islam, one has to submit himself to Allah willingly
and with sincerity. That is why peace is the fitra (nature) of man, being part of the creation of
Allah (al-A’raf: 172). This is a covenant between man and Allah that peace must prevail on
earth. In order to achieve peace on earth, man must first be faithful and submissive to Allah.

Man has both desire and reason. These two qualities may either give him unrestricted freedom
or make him trusting in Allah. One who follows his desire without using reason and guidance
from Allah destroys peace within him and the harmony of life. The Islamic concept of peace
aims to restrain man’s desires that invite vices and wrongdoing.

The prevalence of discrimination and injustice is contrary to the fitra of man. Discrimination
and injustice destroys human dignity and disunites the Ummah. The great mission and objective
of Islam is to establish a better life with a fundamental pillar that is peace.

Mohammad, the messenger of Allah, was a good model (uswatun hasanah) to be followed. He
was an advocate of peace all throughout his life. Such was evident when he established



brotherhood (ukhowwah) among the Muslims, between the muhajireen (immigrants from
Makkah) and the ansar (helpers from Madinah), and subsequently, built a mosque (masjid) as a
place of worship, as well as a center for Muslim activities.

1.4 Activity

Materials Needed: Meta cards, pens, masking tape

1. Facilitator introduces the lesson by posting on the wall the words PEACE and ISLAM in bi
letters.

2. Meta cards will be distributed to students to level off their understanding of what is Isla
and peace.

3. Each student will be asked to write one word describing peace and Islam and post i
around the words PEACE and ISLAM.

4. Facilitator will ask volunteer students to explain the words written and its relation to peac
or to Islam.

5. Facilitator synthesizes lesson with emphasis on Islamic teachings on peace.

1.5 Check for Understanding/Evaluation

Ask students to identify peace concepts from Islam.

Lesson 2
Allah as God of Peace




2.0 Objectives

At the end of the lesson, students will be able to:
1. State specific teachings of Islam, with Allah as the God of Peace.
2. Discuss peace concepts derived from the Qur’an verses on Allah as God of Peace.
3. Cite and share experiences with other students on their belief of Allah as God of
Peace.

2.1 Allah The Almighty is the God of Peace
Allah is named as AL-SALAM in the Qur’an. As a Muslim prays:

Oh! Allah ! You are the Peace! From You comes the Peace and to You
returns the Peace! Grant us to live, Our Lord, in Peace; and make us
enter the paradise, Your abode the abode of Peace. Blessed are You,
Our Lord. You are Almighty; You are the Lord of Majesty and Bounty.

Allah says in the Glorious Qur’an:
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He is Alléh than Whom there is Léd iléha illa Huwa (none has the right to be
worshipped but He) the King, the Holy, the One Free from all defects, the Giver of
security, the Watcher over His creatures, the All-Mighty, the Compeller, the
Supreme. Glory be to Alléh! (High is He) above all that they associate as partners
with Him. (Qur’an 59:23)




2.2 Activity
Materials Needed: = Meta cards, marking pens and masking tape

Facilitator groups students into three (3) depending on the class size.

Each group will role play an action or situation where one give salutations (salaams)
Facilitator will give each group 10 minutes to plan for their play.

Facilitator asks each group to act out their play.

Synthesis is done by drawing insights on the play and asking students to identify
peace concepts.

91 55 CONN I

Check for Understanding/Evaluation
1. What actions require salutations (giving salaams to others)?

I




Lesson 3
The Qur’an as the Message of Peace

3.0 Objectives

At the end of the lesson, student will be able to:
1. Recognize the significance of the Glorious Qur’an.
2. Describe and identify peace verses in the Glorious Qur’an.
3. Memorize short verses of the Glorious Qur’an.

3.1 The Glorious Qur’an is a Message of Peace
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Verily, this Qur'dn guides to that which is most just and right and gives glad
tidings to the believers (in the Oneness of Alldh and His Messenger, Muhammad
(S.A.W.), etc.). who work deeds of righteousness, that they shall have a great
reward (Paradise). (Qur'an 17:9)
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I (Muhammad) have been commanded only to worship the Lord of this city
(Makkah), Him Who has sanctified it and His is everything. And | am commanded
to be from among the Muslims (those who submit to Alléh in Islédm). And to recite
the Qur'dn, so whosoever receives guidance, receives it for the good of his
ownself, and whosoever goes astray, say (to him): "I am only one of the
warners." (Qur'an 27:91-92)



In another verse, Allah says:
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We have indeed revealed this (message) in the Night of Power! And what will
explain to you what the Night of Power is? The Night of Power is better than a
thousand months. Therein come down the angels and the Spirit of Allah’s
permission, on every errand. There is Peace until the rise of morn’. (Qur’an 97:1-
5)

3.2 Activity

Materials Needed:  The Glorious Qur’an and a book on Hadith
Manila papers with Qur’anic verses written on it

1. Facilitator shows students a Glorious Qur’an and post on the wall the Manila Paper
with the verse written on it.

2. Facilitator asks one student to read the verse, and asks volunteer student to
explain what the verse meant.

3. Facilitator expounds further.

4. Facilitator synthesizes the lesson by asking students to give the insights on the
significance of learning the Glorious Qur’an.

3.3 Check for Understanding/Evaluation

Choose a line from the verse written on Manila paper and give its implication to peace and
solidarity.




Lesson 4
The Prophet as Messenger of Peace

4.0 Objectives

At the end of the lesson, students will be able to:
1. Recognize Prophet Mohammad as the Messenger of Peace.
2. Understand works of the Prophet that reflect peace among humankind.
3. Relate stories in the Hadith regarding the Prophet’s mission on earth.

4.1 The Prophet as Messenger of Peace

Muhammad (peace be upon him) is a Messenger of Peace. He said in his Hadith:
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Narrated by Abi Hurairah (may Allah be pleased with hlm) said: the
messenger of Allah (peace be upon him) said: “You will not enter
paradise unless you believe in Allah. And you don’t believe in Allah
unless you love one another. Do you want me to teach you some thing
by which if you do you will love one another? Spread peace among
you. .” Reported by Muslim

Allah Almighty says in the Glorious Qur’an:
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But no, by your Lord, they can have no (real) faith until they make you
(O Muhammad!) judge in all disputes among them, and find in their
souls no resistance against your decisions and accept them in peace
with the fullest conviction.(Qur’an 4:65)



In another verses Allah says in the Qur’an:
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And We have sent you (O Muhammad) not but as a mercy for the 'Alamin
(mankind, jinns and all that exists). (Qur’an 21:107)
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Indeed in the Messenger of Alléh (Muhammad) you have a good example to

follow for him who hopes in (the Meeting with) AllGh and the Last Day and
remembers Alléh much. (Qur’an 33:21)
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“(1) By the Star when it goes down (2) your companion is neither astray nor
being mislead (3) Nor does he say (aught) of (his own) desire (4) it is no less than
inspiration sent down to him (5) He was taught by One Mighty in Power (6)
Endued with Wisdom: for he appeared (in stately form (7) While he was in the
highest part of the horizon (8) Then he approached and come closer (9) And was
a distance of about two bow-lengths or (even) nearer; (10) So did (Allah) convey
the inspirations to His servant (conveyed) what He meant to convey. (11) The
(Prophet’s) (mind and) heart in no way falsified that which he saw. (12) Will ye




then dispute with him concerning what he saw? (13) For indeed he saw Him at a
second descent. (14) Near the Lote-tree of the utmost boundary. (15) Near it is
the Garden of Abode”. (Qur’an 53:1-15)
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You (O Muhammad) are not, by the Grace of your Lord, a madman. (Qur’an 68:2)
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And verily, you (O Muhammad) are on an exalted standard of character. (Qur'an
68:4)
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Allah and His angels send blessings on the Prophet! O ye who believe, send your
blessing on him and salute him with peace (and with all respect). (Qur’an 33:56)

The Prophet (p.b.u.h.) established brotherhood among Muslims of different groups, just as he
built the mosque in order to be a center of the Muslim community. He instituted a pact of
brotherhood between the Ansar and Muhajirun, with the view to uniting the community of the
believers still further. This was necessary since the Muslims of Makkah, who had left their
homes and bid their friends and relatives goodbye, were overcome by a sadness and loneliness.
This pact of brotherhood was thus to help them cast off their loneliness and allow them to
accept their changed circumstances.

The Prophet (p.b.u.h.) then sought to establish friendly relations between the Muslims and
Jews of Madinah, particularly those of Banu Quraizah and Banu Qainugaa. He made a covenant
of mutual obligations, forming them into a single community, but allowing for differences
between the two religions. Here are some of the covenant’s provisions:

= The peace of the believers is indivisible. No separate peace shall be made when
believers are fighting in the Cause of Allah. Conditions must be fair and
equitable to all.

= The oppressed must be helped.

= A man is not to be held accountable for his ally’s misdeeds.



4.2 Activity

Materials Needed:  Biography of the Prophet Muhammad
Meta cards and pens, masking tape

1. Facilitator leads the discussion on the life of the Prophet, reading it aloud to the
students.

2. After reading it, facilitator distributes meta cards and asks students to write one
word that describes the attributes of the Prophet.

3. Student will be asked to post meta cards and explain why he/she chooses that
attribute.

4, Further elaboration by students will be required by the facilitator to identify
practices that support peace efforts.

5. Facilitator will synthesize focusing on the Prophet’s practices that promote

peace and solidarity.
4.3 Check for Understanding/Evaluation
1. List and/or enumerate the attributes of the Prophet as Messenger of Peace.

2. ldentify from these attributes those that reflect programs on peace in contemporary
times.




Lesson 5
A Muslim as Advocate of Peace

5.0 Objectives

At the end of the lesson, students will be able to:
1. Define the term Muslim.
Identify the attributes of a Muslim.
Describe the role of the Muslims in advocating peace.
Relate this role to the governments’ advocacy on peace.
Identify the effects of peace on one’s self, family and community.
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5.1A Muslim as Advocate of Peace

Every Muslim is enjoined to pray five times a day at specific times. These prayers are
expressions of complete submission to the Will of Allah, worshipping none but Him, and
imploring no aid but His. These prayers, according to the Holy Prophet Muhammad (peace be
upon him) distinguish a Muslim from a non-Muslim. They are means of communicating with
Allah without any intermediary. In the performance of these prayers, the final salutation
is:“Assala’mu alaykum wa rahmatulla’hi wa baraka’tuh!” which is an expression of one’s prayer
for peace, mercy and blessings for others.



Figure 1--Muslims offer each other a prayer of peace

The salutation of Muslims is salam, meaning peace. Muslims are obliged to express their prayer
for peace to every Muslim they meet. In addition, as Muslims pray for peace and extend
greetings of peace, they are obliged to translate that in their practical life.

In the Glorious Qur’an, Allah Almighty says:
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O ye who believe! Enter not houses other than your own until you have asked

permission and saluted (or greeted with peace) those in them. That is best for
you, in order that you may heed (what is seemly). (Qur'an 24:27)

A Muslim, as the term connotes, is peaceful. He must live in peace with his fellowmen.
Similarly, a Muslim must live for peace. Towards that end, a Muslim strives to find peace within
his conscience. He must cultivate a healthy spiritual life in order to achieve that kind of life.

A Muslim can achieve peace within himself if he submits to Allah’s will and lives in humility.
Prophet Muhammad (p.b.u.h) emphasized to his followers: he said in a Hadith:
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Narrated by Ibn Umarah Al-Bar’raa lbn ‘Azib (may Allah be pleased with both of
them) said: The messenger of Allah (peace be upon him) commanded us seven
things: to visit the sick, to follow the funeral procession, to reply the sneezer, to
assist the weak, to support the oppressed, and to spread the peace. That is

according to one of Bukhari’s reports.

Allah Almighty says in the Glorious Qur’an to the effect:
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And the servants of Allah, Most Gracious, are those who walk on the earth in
humility, and when the ignorant address them, they say: “Peace!” (Qur’an 25:63)

The Muslim community is the abode of peace. Everyone in the community is required to do his
best to attain peace, harmony, tranquility and security for all members of the community.
Prophet Muhammad (p.b.u.h.) enjoins everyone “to love for others what he loves for himself.”

5.2 Activity

Materials Needed:  Fact sheets on the effects of peace
Meta cards, marking pens and masking tape

1. Group students into three (3) and distribute meta cards.

Each group will identify the attributes of Muslims.

3. Each group is tasked to list down the effects of peace to self, family and
community.

4. Each group will post output on templates: SELF, FAMILY AND COMMUNITY.

5. Facilitator processes output and ends session showing the Effects of Peace,
checking the list against the answers of the students.

N

5.3 Check for understanding/Evaluation

1. What are the identified attributes of Muslims?
2. Which of the attributes help promote peace and solidarity?
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Introduction

This chapter deals with Islamic concepts on trusteeship and accountability. It covers the place
of man in Allah’s creation, man as Khalifah, a servant of Allah, and conserving the natural
resources.

Objectives

At the end of the chapter, students will be able to:

1.
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Recognize the greatness of Allah in creating man.

Put into practice how man can be a servant of Allah;

Develop awareness of the Islamic concept of stewardship and accountability
Differentiate stewardship from accountability;

Identify peace concepts through understanding of Islamic concept of stewardship and
accountability.

Appreciate the value of conserving natural resources;

Qur’anic verses about Accountability:
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“That none charged with his own burden shall bear another’s burden, and that
no man shall have anything except what he has strived for, and that his striving
shall at last become manifest. It is then he shall be rewarded for it with the
appropriate award.” (Qur’an 53:38-41 see also 39:7)
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“Ask (them), “Shall | take for my Lord aught besides God when He is the Cherisher
and Sustainer of everything?” No one shall be responsible for what one does
except himself, and no bearer of a burden shall bear another’s burden.
Eventually shall you all return to your Lord; He will then make you realize that
about which you were variance. (Qur’an 6:164)
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“Whosoever goes the right way does so for his own good, and whosoever strays
from the right path, does so to his own hurt. We do not chastise (any people)
until we have sent a Messenger (to warn them of the consequences which follow
evil doing.”(Qur’an 17:15)
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“And no soul charged with its own responsibility shall have to bear the
responsibility of another; and if even one heavily burdened should cry out to
another to bear his burden, naught of it shall be borne by anyone even though he
be near of kin. You cannot offer advice (effectively) only to those who are truly



mindful of God and observe prayer. And whosoever keeps himself in a state of
purity does so to his own advantage. Indeed, to God shall all return.” (Qur'an
35:18, see 39:7)
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“And, verily, this (Revelation) shall indeed become (a source of) eminence for you
and your people; but in time you will all be called to account (for what you have
done with it).” (Qur'an:43:44)
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“And everything (that man does), be it small or great, is recorded (with
God).”(Qur’an 54:53)
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“And so it is that your Sustainer would never destroy a community for its wrong
doings so long as its people are still unaware (of the meaning of right and
wrong); for all shall be judged according to their conscious deeds, and your
Sustainer is not unaware of what they do.” (Qur’an: 6:131, 132; also see 15:4;
26:208)

“Could the reward of the good be anything but good?” (Qur’an 55:60)
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“And (so O Prophet) if they give you the lie, say “To me (shall be accounted) my
doings; you are not accountable for what I’m doing and I’'m not accountable for
what you do.” (Qur’an 10:41)

Lesson 1
The Place of Man in Allah’s Creation

1.0 Objectives

At the end of the lesson, students should be able to:
1. Understand the place of man in Allah’s Creation.
2. ldentify the attributes of Allah in creating man.
3. Appreciate and value the place of man in Allah’s creation.

1.1 Man as First among Allah’s Creations

Among Allah’s creation, Man is placed above other creations. This is evident in the following
verses in the Qur’an:
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“Now, indeed, We created man out of an essence of clay, and then We cause him
to remain as a drop of sperm in (the womb’s) firm keeping, and then We create
out of a drop of sperm a germ cell, and then We create out of germ cell an
embryonic lumps and then with the embryonic lump We create bones and then
We clothe the bones with flesh, and then We bring (all) this into being as a new
creation; Hallowed, therefore, is God, the Best of Artisans. And then behold!
After all this, you are destined to die; and then, behold! You shall be raised from
the dead on Resurrection Day.” (Qur’an: 23:12-16; also see 32:7; 37:11; 35:11;
55:14; 39:6; 6:2; 15:26; 38:71, 72;25:54; 24:45)
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“He gives life to the dead and brings death to the living, and He revives the Earth
when it is dead. Likewise, you shall be brought back to life. And one of His signs
that He has molded you out of the Earth, and then has spread you out as human
beings (all over the Earth). And one of His signs is that He has created for you
mates of your own species so that you may find comfort in their company and
(with that end in view) has put between you love and tenderness. And of His
signs is the creation of the Heavens and of the Earth and the variety of your
languages and colors...And of His signs are your slumber by night and by day, and
your quest for His Bounty... And one of His signs is He lets you behold the
lightening to inspire awe and hope in you and sends down rain from skies and by
it gives life to the Earth when dead... And one of His Signs is that the Heavens and
the Earth stand firm at His Command and this also that when He issues forth His
call summoning you out of the Earth, forthwith shall you emerge. Whatsoever is
in the Heavens and the Earth is His; everything is subject to His command. And
He it is who creates a thing then causes it to revive; and this is most easy to Him.
His Glory is loftier than that of anything in the Heavens and the Earth: Indeed He
is the Mighty and the Wise”. (Qur’an 30:19-27; also see 11:14)
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Ana He nas supjectea to you (jor usej), ds jrom Him, ail tnat is in the
heavens and on earth. Behold, in that are signs indeed for those who
reflect.




Qur’an 7:10
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It is We Who have placed you with authority on earth, and provided you
therein with means for the fulfillment of your life.

Qur’an 31:20
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Do you not see that Allah has subjected to your (use) all things in the
heavens and the earth, and has made His bounties flow to you in
exceeding measure, both seen and unseen?

1.2 Activity
Materials: Audiovisual materials showing the Creations of Allah

1. Students are allowed to view audiovisual materials on the creation of man,

documentary film.
2. After viewing, metacards will be distributed to students.

3. Students will then write on metacards the attributes of Allah, according to their

perspectives.

4. Students will be then asked to share their experiences of the greatness of Allah

in creating man.

1.3 Check for Understanding/Evaluation

1. Mention some signs or symbols that you believe manifest the greatness of Allah

in creating man.




[ Lesson 2 ]
Man as Servant of Allah

2.0 Objectives

At the end of the lesson, students should be able to:
1. Appreciate the role of man as servant of Allah
2. Understand what it means to submit to the will of Allah

2.1 Man’s Submission to the Will of Allah

Understanding the purpose of creation in a complete sense is beyond man’s innate abilities.
Man is a finite created being and cannot reasonably hope to comprehend the actions of the
infinite Creator. Hence, God made it a part of man’s nature to worship Him, and He sent
prophets and books of divine revelation to clarify the aspect of the purpose of creation. That



purpose is to worship God (Ibadah) and the main message of the prophet was to worship God
alone, (Tawhid al-lbadah). Consequently, the gravest sin is shirk, the worship of others instead
of Allah or along with Allah (Philips: 2005).

As servant of Allah, man is required to submit to the will of Allah and give full obedience to Him.
Thus, man must put his trust to Allah alone. This is evident in the following verses:
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“ ... Putyour trust in Allah if you are truly believers.” (Qur’an 5:23)
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O mankind! Worship your Lord (Alldh), Who created you and those who were
before you so that you may become Al-Muttaqin. Who has made the earth a
resting place for you, and the sky as a canopy, and sent down water (rain) from
the sky and brought forth therewith fruits as a provision for you. Then do not set
up rivals unto AllGh (in worship) while you know (that He Alone has the right to
be worshipped). (Qur'an 2:21-22)
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“God it is Who has fashioned the Earth as a resting place for you and raised over
it the Heaven, and molded you, rendered your forms beautiful and fed you with
goodly things. Such is God, your Lord. Hallowed be the Name of God, the Lord of
all domains of existence”. (Qur’an 40:64)
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“Certainly we have created man in the best form. Then we let him go down to
the lowest depth, except those who choose to believe in God and do what is right.
For such there shall be a reward unfailing”. (Qur’an 95:4-6)
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“And it is He Who has created man of water and forged for him relationship by
blood and marriage: and All Powerful is your Lord”. (Qur’an 25:54)
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“I have not created the Jinn and men except to serve me”. (Qur’an 51:56)

< N r‘f‘f/ﬂ'“’*’ 2wl s s,
@WL'“*-U BN WY, SEITEY RN

Say, “My prayer and my sacrifice and my life and my death are all for God, the
Lord of all Domains of Existence.” (Qur'an 6:162)

Reflection on Allah’s Creations
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And the mountains will be powdered to dust. So that they will become floating
dust particles. And you (all) will be in three kinds (i.e. separate groups).(Qur’an

86:5-7)
2.2 Activity
Materials: Qur’an verses with meaning and translation.
Meta cards, pens and masking tape
1. Facilitator uses the share-pair technique, wherein each student gets a partner.
2. Each pair will be given specific verses and take turns in analyzing it.
3. Facilitator will allow ten (10) minutes for each pair to brainstorm.
4. After 10 minutes, each pair will agree on the answers to the following questions:

e What s the purpose of Allah in creating man?
e What attributes did Allah give man?
e What are Allah’s’ attributes in creating man?
Facilitator processes students’ answers by reinforcing it with a lecture.




2.3 Check for Understanding/Evaluation

1. How does man manifest complete submission to God?
2. Give descriptive illustrations/demonstrations

[ Lesson 3
Man as Khalifah

3.0 Objectives

At the end of the lesson, students will be able to:
1. Gain understanding of Allah’s favor to man as He created him;
2. Describe Allah’s favor to man and the humanity;
3. Appreciate and value Allah’s favor to man and the humanity; and,
4. Putinto practice what Allah requires of man as khalifah.

3.1 Man as Khalifa



Love for humanity is one of the attributes of Allah as reflected in various verses in the Qur’an as
well as narration in the hadith (sunnah) of Prophet Mohammad (p.b.u.h). In return, man is
required to submit completely to the will of Allah. This is a covenant that man must fulfill to
satisfy in gratitude to his creator.

According to Philips (2005), the covenant which every man made to Allah during pre-creation
was that he would recognize Allah, the Almighty, as his Lord and not direct any form of worship
to others besides Him. This is the essential meaning of the shahadah (declaration of faith)
which everyone must make in order to become a full-fledged Muslim: As-Hadu An La ila’ha illa
Allah, wa As-Hadu Anna Muhammadan Rasulullahi (I bear witness that There is no god but
Allah, and Muhammad is His messenger) also known as Kalimah at-Tawhid, the statement of
Allah’s Unity.

Allah’s Love for Humanity

Surah Al-Bagarah (2:30)
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“And when your Lord addressed the Angels, “ Verily, | am about to place on Earth
a vicegerent,” they said, “Will you place thereon one who will cause disorder and
shed blood, while verily we hymn Thy Praise and extol Thy Holiness?” He said,
“Verily, | know which you do not know.” (Qur’an 2:30)
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AllGh has promised those among you who believe, and do righteous good deeds,
that He will certainly grant them succession to (the present rulers) in the earth, as
He granted it to those before them, and that He will grant them the authority to
practice their religion, that which He has chosen for them (i.e. Isldm). And He will
surely give them in exchange a safe security after their fear (provided) they
(believers) worship Me and do not associate anything (in worship) with Me. But
whoever disbelieved after this, they are the Fdsiqin (rebellious, disobedient to
AllGh). (Qur’an 24:55)

Zuhayli in Figh al-Islami,vol vi, p. 720

Dignity is the natural right of every human being... It is not permissible
to violate the personal dignity of anyone, regardless of whether the
person is pious or of ill repute, Muslim or non-Muslim. Even a criminal
is entitled to dignified treatment. For punishment is meant to be for
retribution and reform, not indignity and humiliation.

Sayyid Qutb in Al-’Adala al-Islamiyyah, p. 59.

Dignity is a natural right of every individual. The children of Adam have
been honored, not for their personal attributes or status in society, but
for the fact that they are human beings. Dignity is the absolute right of
everyone.

3.2 Activity
Materials Needed: Kalimah written in Arabic bold letters with transliteration.

1. Facilitator asks volunteer students to see themselves before a mirror;

Asks each student to assess and appreciate what Allah has bestowed upon them;

3. Facilitator asks student to go outdoors to observe Allah’s creations like the sun,
sky, mountains, etc;

4. Facilitator ask students what benefits do they get from nature;

5. Facilitator explains man’s relationship with nature.

)

3.3 Check for Understanding/Evaluation

1. What is the covenant of man with his creator?
2. How can man fulfill this covenant?




Lesson 4
Protecting the Environment

4.0 Objectives

At the end of the lesson, the students will be able to:
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Understand the meaning of environment, it nature and scope;
Identify the relationship between man and his environment;
Understand mans’ responsibilities toward the environment; and
Understand peace in relation to the environment.



4.1 Understanding the Environment

“To Him belong all that is in the heavens and all that is in the earth, and all that is
in between them, and all that is under the soil”. (Qur’an 20:6)

B P RSP (o T R
Qo IR

“Verily! In the creation of the heavens and the earth and in the alternation of
night and day, there are indeed signs for men of understanding”. (Qur’an 3:190)

Environment is synonymous to surroundings. It is the whole complex of factors (like soil, air,
water, climate, and living things) that influence the form and ability to survive of a plant, animal
or an ecological community.

The environment comprised everything that surrounds us — lands (agricultural lands,
forestlands, mineral lands, mountains, plains, valleys, plateaus, etc.), plants (trees, flowers,
vegetables, grasses, shrubs, etc.), bodies of water (lakes, seas, oceans, rivers, creeks, streams,
brooks, ponds), animals (domesticated animals like cows, carabaos, horses, chicken, roosters,
hens, goats, cats, dogs, wild animals like snakes, monkeys, birds, rats, bats, crocodiles, fishes,
frogs, etc.), human beings (men, women, children), infrastructure (roads, highways, bridges,
buildings, etc.), insects, worms, bacteria, air, winds, clouds, climate, wastes, and many more.

All that is in the environment have inter-relationships and are beneficial to man. Allah (s.w.t.)
says:
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“He Who created for you all that is in the earth”. (Qur’an 2:29)

Plants and animals (including human beings) have symbiotic relationship. Plants exude or
exhale oxygen and inhale carbon dioxide. In turn, man inhales oxygen and exhales carbon
dioxide. This means that what plants throw out, man takes in, and what man throws out, plants
take in.



Figure 2---All of creation has an interdependent relationship with man.

The oxygen that plants release goes to the air making it fresher and pure for man’s use day and
night. On the other hand, plants absorb and store carbon dioxide.

Many plants and animals are food to humankind. Most plants grow on land, and they protect
the soil from the destructive effect of falling rains. Forest litters or humus decompose by aid of
bacteria, and are organic fertilizers to plants.

Trees catch rainwater that gradually sank deep into the aquifer and to the bodies of water like
rivers and lakes. In turn, we use this water for drinking, ablution, washing, irrigation and other
domestic and industrial use.

4.2 What Man does to his environment?

“And when it is said to them: ‘Make not mischief on the earth’, they say: ‘We are
only peace-makers’. Verily! They are the ones who make mischief, but they
perceive not”. (Qur'an 2:11-12)



Man is not mindful of the harm he does to the environment. He throws waste materials
everywhere that pollutes the air and water bodies. He cuts down trees and does not replace it.
He never mind that it takes about five minutes to cut down a tree using a power chainsaw, but
it takes more than fifty years to replace the same tree.

He applies too much amount of fertilizers in his farmlands. He uses too much amount of
pesticides or insecticides to his rice paddies and agricultural lands. He catches even the
fingerlings and, worst, he catches egging fishes for their roes or for caviar.

4.3 Consequences of Environmental Destruction
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“Mischief has appeared on land and sea because of (the deeds that) the hands of
men have earned, that (Allah) may give them a taste of some of their deeds; in
order that they may turn back (from evil). ( Qur’an 30:41)

Unmanaged waste disposal pollutes the air and water bodies. Man gets sick when he breathes
polluted air. He gets sick when he drinks contaminated water. Burning of plastics greatly
contribute to the destruction of the ozone layer resulting to global warming. Unregulated
cutting of trees exposes the soil to severe erosion resulting to silting or rivers and other water
channels, landslides and flashfloods that destroy agricultural crops, properties and human lives.
Destruction of the forests and forest trees also contribute to global warming and climate
changes.

Figure 3--The destruction of forest worsens global warming

Application of too much amount of inorganic fertilizers destroys the balanced natural chemical
composition of the soil resulting to reduced food productivity. Unregulated use of pesticides
and insecticides contaminate the habitat of fish and water-dependent animals and plants
resulting to fish kill and reduced fish production. Catching egging fish species results to the loss
of millions of potential fingerlings and ultimately depleting fish resources. Dynamite and other
harmful methods of fishing adversely affect the socio-economic life of the marginalized
fishermen.

People adversely affected by the destruction of our environment will rebel against those who
are responsible for perpetrating mischief on earth. This in turn will disturb peaceful coexistence



among peoples in the society. There is, therefore, a need for concerted efforts to protect our
environment for the benefit of the greater majority of our people. When this is achieved, peace
will reign in the community.

4.4 Ways of Protecting the Environment
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“Let there arise out of you a group of people inviting to all that is good, enjoining
what is good and forbidding what is evil. And it is they who are successful”.
(Qur’ an 3:104)
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Narrated by Abi Saeed Al-Khudri’e —may Allah be pleased with him-said: the
Messenger of Allah —Peace be upon him- said to us: “Whosoever from you
sees wrong doing should correct it by his hand. If he fails to do so; then by
his tongue. And if he still fails to do so, then by his heart, but that is the
weakest Iman (faith). (Reported by An-Nisa’e, and Muslimin An-Nawawi’s
commentary, Abu Dawd, Termizi and lbn Majah)

Since Allah created the environment for man’s use and enjoyment, it is our duty and
responsibility to protect the environment. In schools or madaris or at home, we should organize
and join hands in performing this duty of protecting and enhancing the environment.

Towards this end, we can help protect our environment by managing our solid waste by
properly segregating our solid wastes into biodegradable and non-biodegradable. Non-
biodegradable solid wastes like bottles, tins, plastics, metals, etc. can be sold to junk stores,
while biodegradable materials like papers, scrap foods, etcetera can be placed in a composting
pit for decomposition and later used as organic fertilizers in backyard gardens.



Figure 4---Waste segregation can greatly help in saving the environment

4.5 Activity

1. Ask students to write down on meta cards (or % piece of paper) as many waste as
they can think of (used plastic, soft drinks bottle, metals, paper, cans, food, etc).

2. Then collect all of the meta cards and place them in one box (make sure students
cannot see what is written).

3. Divide the blackboard into two: write “BIODEGRADABLE” on one side and ‘NON-
BIODEGRADABLE” on the other.

4. Then ask the students to pick one meta cards from the box and tape it on either of
the labels on the board. If the waste written on the paper is non-biodegradable
then tape it accordingly.

5. When everyone is finished, check whether the classification is correct.

Check for understanding/Evaluation
1. Ask students if they can do the same in their own home with their actual wastes.




Lesson 5
Conserving Natural Resources

5.1 Objectives
At the end of the lesson, the learners will be able to:

Recognize Allah’s creation on earth that benefits man;

Describe how to conserve and preserve natural resources;

Value these natural resources; and

Discuss how natural resources can contribute to peace and development.
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5.2 Understanding Natural Resources

Allah (s.w.t.) says:
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And it is He Who spread out the earth, and placed therein firm mountains and
rivers and of every kind of fruits He made Zawjain Ithnain (two in pairs - may
mean two kinds or it may mean: of two sorts, e.g. black and white, sweet and
sour, small and big, etc.) He brings the night as a cover over the day. Verily, in
these things, there are Aydt (proofs, evidences, lessons, signs, etc.) for people
who reflect. (Qur'an 13:3)
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To Him belong all that is in the heavens and all that is in the earth, and all that is
in between them, and all that is under the soil. (Qur’an 20:6)

The Creator has not left man without guidance. The Qur’an as revealed to the Prophet
Muhammad (sws) and the Hadith are books of wisdom and guidance that govern the life of
man and humankind. In these divine books, Allah tells us the abundance of His blessings that
could sustain man’s needs in this world. It is man’s obligation to take care of these resources.

Natural resources refer to Allah’s creations found in the surface of and beneath the earth. They
are also known as flora and fauna or plants and animals that are found in the forests or in the
mountains; lands, and mines or minerals (like gold, oil, ore, coal, uranium, etc.) that are found
beneath the surface of the earth. Water bodies like oceans, rivers, lakes and seabed and all
living and non-living things (like fishes, shells, corals, plants, rocks or boulders) are also natural
resources. These natural resources are component of our environment

Allah (s.w.t.) says:
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He Who created for you all that is in the earth. (Qur’an 2:29)

Allah created all that is in the earth for man’s use or enjoyment. Trees in the forests produce
timber for the manufacture of wood for building construction, furniture, boards, veneer and
plywood, and fibers for textiles. Trees also produce saps for the manufacture of tannin, resin,
wax, rubber, medicines, etc. Trees intercept and store rainwater for domestic and industrial use
for other living Trees contain and absorb vast quantities of atmospheric carbon dioxide- the
main greenhouse gas. Trees contain and supplies oxygen that freshen the air we breathe.



Forests serve as windbreaks, prevent or mitigate soil erosion, landslides and flash floods.
Forests provide food and shelter to other living things. Forest resources like trees and other
plants are renewable or can be replaced after utilization.
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“Let man reflect at his food, (and how We provide it): for that We pour forth
water in abundance, and We split the earth in fragments, and produce therein

grains, and grapes and green fodder, and olives and dates, and enclosed gardens,
dense with lofty trees, and fruits and fodder — for use and convenience to you and

your cattle.” (Qur’an 80:24-32)

Lakes, rivers, and seas are teeming with different kinds of fish that can sustain man’s needs for
food and recreation when wisely used.

Figure 5---The many bodies of water provides man with sustenance and recreation.



Take the case of Lake Lanao as blessings of Allah to the Maranaos of Lanao del Sur and Marawi
City. The Ranao (lake) serves many purposes to the Maranaos: it serves as their source of
livelihood because they catch fishes therein and sell it; they perform their ablution as well as for
bath and even use the water for cooking and washing; the lake serves as navigational lanes that
connects all other places around it; the lake serves as reservoir to generate electricity; and the
lake serves as the identity of the Maranaos because the word Maranao means “people by the
lake”. Once the lake is gone, what is now their identity?

Beneath the earth are natural resources like mines, minerals, natural gas, oil, etc. that are
exhaustible and cannot be renewed or replaced when depleted.

5.3 Man as Steward and Trustee on Earth
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And do not do mischief on the earth, after it has been set in order, and invoke
Him with fear and hope. Surely, Allah’s Mercy is (ever) near unto the good-doers.
(Qur’an 7:56)

Prophet Muhammad (s.a.w.) said:
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The world is green and pleasant thing. Allah has left you in charge
of it (mustakhlifukumfiiha) and looks at how you behave.
(Reported by Muslim)

All the creatures are God’s dependants, and the most beloved to
God, among them, is he who does good to God'’s dependants.

Since Allah has created all these things we call natural resources for the benefit of humankind,
we must constructively use them and avoid wastage or extravagance. Allah entrusted to us
humankind these natural resources for our use and for the enjoyment of our children and our
children’s children. Therefore, we must conserve our natural resources.

5.4 Understanding Conservation
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And waste not by extravagance. Verily, He likes not al-musrifun (those who waste
by extravagance) (Qur’an 6:141)

Wise and Constructive Utilization of Natural Resources

“And follow not the command of Al-Musrifun (l.e., their chiefs, leaders who were
polytheist, criminals and sinners), who make mischief in the land, and reform
not”. (Qur’an 26:151-152)

5.5 Why must we conserve our natural resources?

We need to conserve our natural resources because of its evil consequences when destroyed.
Allah says:
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“Mischief has appeared on land and sea because of (the deeds that) the hands of
men have earned, that (Allah) may give them a taste of some of their deeds; in
order that they may turn back (from evil). (Qur’an 30:41)

This means that man destroys the forests and their resources by over-cutting trees or lllegal
logging, over-hunting wild animals, kaingin-making or upland cultivation for rice or corn
production. And due to illegal logging flooding of low-lying areas during rainy season and drying
up of agricultural lands (rice paddies)during dry season will occur and further resulting to food
shortage, lower water supply, migration of wild animals and insects due to habitat destruction
resulting to infestation of rice fields that will result to low food production.



Due to Kaingin-making or upland cultivation loss of soil fertility, severe soil erosion during rainy
season, siltation of rivers and water channels resulting to flash floods will occur. Other adverse
effects of forest destruction are climate change (earth warming) and strong winds and
typhoons.

Mining and quarrying in mountainous areas, when left without planting trees in opened areas
will result to soil erosion and landslides that destroys not only limbs and lives and properties
but also including agricultural crops.

Dynamite and other destructive methods of fishing, over-fishing including catching of egging
fish species will eventually deplete our lake fish resources. We used to have eighteen (18)
endemic fish species in Lake Lanao but due to the foregoing mischief on the Lake only two (2)
species, namely Pontius tumba and Pontius serung are left and unfortunately, endangered.
Increase in population outpaces natural resources renewal. This is because we use our natural
resources excessively. We over-exploit our natural resources extravagantly because of want of
other material things.

For example, we only need about five hundred cubic meters of lumber to build a small house,
but we cut down trees that will produce one thousand cubic meters and sell the excess of five
hundred cubic meters because we want to have money. We never knew that while it will take
us only about five minutes to cut down a big three using a power chainsaw, it would take us
about 50 or more years to replace that tree of the same size or diameter.

So as population increases, people will start competing stiffly against one another in the
utilization of our limited natural resources. Eventually, people will start quarreling until trouble
rises out of proportion. Therefore it should be understood that unwise and extravagant
utilization of our natural resources will lead to their depletion and will ultimately disturb
peaceful coexistence between and among the people.

5.6 What must we do to protect and conserve our Natural Resources?

Allah (s.w.t.) says:
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Let there arise out of you a group of people inviting to all that is good, enjoining
what is good and forbidding what is evil. And it is they who are successful.
(Qur’an 3:104)

And the Prophet Muhammad (s.a.w.) said:
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Narrated by Abi Saeed Al-Khudri’e —may Allah be pleased with him-said: the
Messenger of Allah —Peace be upon him- said to us: “Whosoever from you
sees wrong doing should correct it by his hand. If he fails to do so; then by
his tongue. And if he still fails to do so, then by his heart, but that is the
weakest Iman (faith). - Reported by An-Nisa’e, and Muslimin An-Nawawi’s
commentary, Abu Dawd, Termizi and Ilbn Majah.

Allah (s.w.t.) mandated us to organize ourselves and fight against those who destroy our
natural resources. We are also enjoined to avoid extravagance in the utilization of our natural
resources, or, otherwise said, we should conserve our natural resources.

How can we perform this duty? The least we can do is to educate ourselves, our neighbors, and
the community on the benefits we derive from our natural resources. More so, it is important
to educate ourselves on the need to conserve resources so that those who will come after us
can also benefit. We may be able to do this by information dissemination by posters or signage
that will convey the need to conserve our natural resources as a duty we owe to Allah.

5.7 Activity No. 1

Materials needed
Pictures of Lake Lanao in varied scenes
Meta cards, pens and whiteboard

1. Facilitator opens session by showing the pictures of Lake Lanao in various scenes:
Lake as use for fishing, Lake us use for ablution, Lake as use for washing and
bathing, Lake as used for generating electricity. Facilitator divides class into three
groups. Facilitator can also use pictures of Sulu Sea, Liaguasan Marsh, Turtle Island,
and other natural resources in Muslim Mindanao and how these resources are used
or abused.

2. Facilitator distributes meta cards to learners with the following instructions:

e Write in meta cards other uses of the lake

e Write in meta cards how to preserve the lake

e Write in meta cards people or groups of people who can help preserve the
lake




Allow ten minutes for each group to finish their output and post on board pictures
as each group present their outputs and explains their answers.

Facilitator synthesizes answers and solicits insights as to how conserving natural
resources can contribute to peace and development.

5.8 Check for understanding/evaluation:

1. Name other natural resources found in the Philippines
2. Describe the natural resources in your own community that needs to be conserved.

5.9 Activity No. 2

Materials needed

1.

5.10 Check for understanding/evaluation

1.
2.

Cartolinas or used newspapers
Pentel pens
Thumb tacks or pastes.

Think of any message that will convey Allah’s message regarding extravagant use
of our natural resources, desirability of conserving our natural resources, and
other pertinent Qur’anic injunctions.

Using pentel pens (or other cheaper medium of writing), write on the cartolina or
used newspaper messages like “Do not wantonly destroy our forests after Allah
has set it in order”; “Allah will curse those who over-exploit our fish resources”.
Paste these posters containing messages in strategic places like walls or corridors
in public places like schools, markets, and etcetera.

Ask them for whom Allah created these resources.
Ask them what will happen once natural resources are depleted.
Ask them how people may help in conserving natural resources.




Chapter Summary

Describing Allah’s favors to man and humankind is a manifestation of Allah’s greatness and love
for humanity. Not only did Allah leave guidance to humankind, but also when He created man,
He created resources to make man survive in this world. God ordained man to take care of His
creations, thus making man His trustee in this world and making man accountable for his deeds
in this world. As Allah says in His Qur’an:
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“And do not mischief on the earth, after it has been set in order, and invoke Him
with fear and hope. Surely, Allah’s Mercy is (ever) near unto the good-doers.”
(Qur’an 7:56)
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Introduction

This chapter deals with understanding rights and responsibilities, which must be fulfilled by all
humankind on earth. It includes discussions on one’s rights and responsibilities to oneself,
towards Allah, family and fellow human beings. This aims to strengthen appreciation of man’s
way of understanding and consciousness of his being a vicegerent on earth.

Objectives

At the end of the chapter, students should be able to:

1. Acquire the awareness of a person’s rights and responsibilities;
2. Describe the rights and responsibilities of a person in the following terms:

Towards himself;
Towards one’s family;
Towards fellow humans;
Towards women;
Towards children; and
Towards other creations.

3. Value love and compassion for oneself, ones family, fellow human being,
women, children and other creations; and,



4. Demonstrate practices that manifest ones’ responsibilities towards family, fellow
human beings, women, children and other creations.

5. Understand their personal and social responsibilities (fardh’ayn, fardh kifa’yah)

[ Lesson 1 ]
Understanding Rights and Responsibilities

1.0 Objectives

At the end of the lesson, students should be able to:
1. Develop awareness of Islamic concepts on rights and responsibilities;

2. Show examples of situations where ones’ rights and responsibilities are satisfied or
denied.

3. Identify their personal and social responsibilities (fardh’ayn, fardh kifa’yah).

1.2 Understanding Rights and Responsibilities
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Narrated by ‘Awn lbn Abi Juhaifah, narrated by his father (Abi Juhaifah) said: The
Prophet established a bond of brotherhood between Salman and Abu Darda'. Salman
paid a visit to Abu ad-Darda and found Um Ad-Darda' dressed in shabby clothes and
asked her why she was in that state. She replied, "Your brother, Abu Ad-Darda is not
interested in the luxuries of this world." In the meantime, Abu Ad-Darda came and
prepared a meal for him (Salman), and said to him, "(Please) eat for | am fasting."
Salman said, "I am not going to eat, unless you eat." So Abu Ad-Darda' ate. When it was
night, Abu Ad-Darda’ got up (for the night prayer). Salman said (to him), "Sleep," and he
slept. Again Abu- Ad-Darda' got up (for the prayer), and Salman said (to him), "Sleep."
When it was the last part of the night, Salman said to him, "Get up now (for the
prayer)." So both of them offered their prayers and Salman said to Abu Ad-Darda’, "Your
Lord has a right on you; and your soul has a right on you; and your family has a right
on you; so you should give the rights of all those who have a right on you)." Later on
Abu Ad-Darda' visited the Prophet and mentioned that to him. The Prophet said,
"Salman has spoken the truth." (Bukharie, vol-8, hadith 161)
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Worship AllGh and join none with Him in worship, and do good to parents,
kinsfolk, orphans, Al-Masdkin (the poor), the neighbour who is near of kin, the
neighbor who is a stranger, the companion by your side, the wayfarer (you meet),
and those (slaves) whom your right hands possess. Verily, Alldh does not like such
as are proud and boastful; Those who are miserly and enjoin miserliness on other
men and hide what AllGh has bestowed upon them of His Bounties. And We have
prepared for the disbelievers a disgraceful torment. (Qur’an 4:36)



And your Lord has decreed that you worship none but Him. And that you be
dutiful to your parents. If one of them or both of them attain old age in your life,
say not to them a word of disrespect, nor shout at them but address them in
terms of honor. And lower unto them the wing of submission and humility
through mercy, and say: "My Lord! Bestow on them Your Mercy as they did bring
me up when | was small."(Qur’an 17:23-24)

The term Hagq is an Arabic word that describes rights and responsibilities. These two words are
inseparable; one concept cannot be appreciated without the other. This is the reason Islam
commands us to understand and preserve both the rights and responsibilities of people.

The better way to understand the rights and responsibilities is to establish a strong and spiritual
connection with Allah. The spiritual nature of rights and responsibilities is characterized in the
name of Allah (Al-Haq) the truth. “Hag” and responsibilities are common concepts in Islam that
need to be preserved and implemented.

Human dignity is observed upon the implementation of rights and responsibilities commanded
by Islam. Thus, the self-respect of a Muslim appears because of following the commandments
of Allah. Going against Islamic order, i.e. killing without just cause and abusing the rights of
others, imply resistance against Allah.

The other aspect of Islamic commandment is a principle of necessity. The rights of the child
must be given anytime he needs it. A worker must be paid without waiting for his perspiration
to dry up, otherwise delay implies oppression.

1.3 Activity

Materials Needed:
Pictures depicting personal and social responsibilities
Two pieces cartolina, metacards, and masking tape




1. Group students into two (2);

2. Put two (2) templates on the board: one for personal responsibilities and

another for social responsibilities;

Personal Social
Responsibilities Responsibilities

w

Spread on the floor pictures depicting personal and social responsibilities;

4. After each group have posted on template the corresponding pictures, ask the
leader to explain what personal and social responsibilities exercised and identify

the corresponding rights extended.
5. Allow room for discussion among students;
6. Facilitator wraps up the discussion and asks students to reflect on the activity.

1.4 Self-Assessment Questions / Check for Understanding/ Evaluation:

1. Ask students to mention other personal or social responsibilities.

Lesson 2
Rights and Responsibilities towards One’s Self

2.0 Objectives

At the end of the lesson, learners should be able to:
1. Gain understanding of the qualities of a man as provided by the Creator;
2. Determine and differentiate the needs and wants of man; and,

3. Reflect on peace concepts that can be drawn from ones’ needs and wants.

2.1 Rights and Responsibilities towards One’s self.
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“O you who believe! Ward off from yourselves and your families a Fire (Hell)
whose fuel is men and stones, over which are (appointed) angels stern (and)
severe, who disobey not, (from executing) the Commands they receive from
Alléh, but do that which they are commanded.” (Qur’an 66:6)

Man is far better than other creatures because he is endowed with reason. Reason, which is an
instrument of thinking, separates man from animals. Animals act on instinct while people act
out of reason. Reason is that faculty that allows humans to make judgments as to right and
wrong.

Islam acknowledges the complementary relationship between heart and reason. Both working
properly depends on both harmonizing each other. However, both the mind and heart have
their own manner of working. The Heart’s way is “Ma’rifa” (knowledge) which comes from the
bottom of a faithful heart, as mentioned in (Al-A’raf: 170, Al-Anfal:2 and An-nahl: 78). In
essence, the power of reason is greatly connected to the knowledge of the heart.

The human intelligence will not be realized unless social skills will be achieved with utmost
effort. Whether known or not, many people are confronting hard social lives due to the
weakness of their social skills. Even intellectual people are aware of this challenge.

Spiritual skill is another affair that is necessary for man to acquire. This is dynamic and
continuous as man’s faith is either increasing and improving or diminishing and decreasing. It
increases if there is a constant observation and performance of spiritual skills.

2.2 Needs and Wants

We must understand that every individual has needs and wants. Man’s needs are essential
which must be readily available so he may live a comfortable life. Examples of needs are

food, shelter and work. Beyond these needs are considered wants, such as having a luxurious
car and going to school abroad.

Needs and wants are two different but complementary concepts. The absence of man’s needs
will make his life degrading and miserable, but the absence of his wants will not make his life
miserable. As a matter of fact man can change his condition by way of his thinking on how he
determine what is good for his ‘wants’ in life. The self and work are not the only requirements
to acquire the needs and wants of man. He must be intellectually, socially and spiritually ready.
This is how Islam emphasizes man's responsibility of being pure and real servant of Allah.



NEEDS AND WANTS OF MAN




Self Actualization

Self Value

Belief / Love

Necessities (Food, Shelter)

The preservation of needs and wants is an Islamic injunction on man as it is part of his
responsibilities. The needs and wants should be acquired in a good manner so that man can live
happily and harmoniously with his fellow beings.

The needs and wants can be also seen as part of the rights of man. These are considered
foundations of the universal rights in the context of every individual’s culture, politics, religion
and society. Needs must be addressed primarily and completely so as not to degrade man's
honor. Wants on the other hand, are only secondary in man's life.

2.3 Activity
Materials Needed




Metacards (assorted colors), pentel pens (assorted colors).
Manila paper, Masking tape

1. Distribute meta cards to students.

2. Ask them to write things found in their bags or anything they possesses
(including those found in their homes) in the meta cards.

3. Ask them to post what they have written in the meta cards and ask them to
identify which words belong to wants and needs.

4. Ask volunteers to give insights on which of the identified needs have relevance
to peace and solidarity.

2.4 Check for understanding/Evaluation

1. Can a person exist/survive if he is deprived of his needs?
2. Can a person exist/survive if he is deprived of his wants?

Lesson 3
Rights and Responsibilities towards the Family




3.0 Objectives
At the end of the lesson, students should be able to:

1. Understand the Islamic concept of a family;

Identify that family as the basic unit in the society;

3. Determine the rights and responsibilities of husband and wife in sustaining a happy
family;

4. Demonstrate how can there be peace in a happy family.

N

3.1 Rights and Responsibilities towards the family
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“Men are the protectors and maintainers of women, because Allah has made one
of them to excel the other, and because they spend (to support them) from their
means.” (Qur'an 4: 34)

The husband and wife form the foundation of a family. They are obliged to have a progressive
and happy family. They have to help each other and reciprocate the needs of one another. The
Holy Qur’an states that each spouse is a garment of the other (Al Bagara: 187). Their example
as garment is intrinsically good. It is imperative to make the husband as a cover of his wife and
vice versa. This means that they have to support and protect each other.

This emotional right and responsibility can be experienced on the physical and social aspects of
life. Although the husband is the one responsible for the maintenance of the family, many
women are found in the work places to help earn a living and provide for the family. These
instances imply the vital justification of inseparability of rights of every husband and wife and
their share of responsibilities.

Although Islamic injunction discourages women from participating in workplace, this does not
prevent them from working because they also have the responsibility to make their family life
decent and comfortable. The participation of women in search of sustenance is traceable in
Islam teachings. This is also common during the time of the Messenger of Allah (s.a.w.). In the
Philippines, as many families struggle to survive working wives have become an imperative.
Both tradition and Islam, men are the ones who should provide for his family. However, the
women of today are participating not only in corporate world but also in the realm of politics. In
the Philippines, majority of the 500,000 teachers are women, and around the world, so many
women are working. The Philippines has also elected two women presidents to date.



According to Islamic commandments, husband and wife are the backbones of the family. They
have to be kind and merciful to one another, supportive of each other in order to establish a
peaceful loving family.

Husbands, wives and children have specific rights and responsibilities. They need to respect,
give way and help one another. Children are obliged to draw their utmost effort for the success
and betterment of the family. Their search for knowledge is their responsibility and they must
be conscious that they are the pillars of the family.

3.2 Activity

Materials Needed:
Pictures of a happy family, and a family victimized by conflict
Whiteboard pens
Meta cards and pens

1. Facilitator will group students into two (2) and pass around pictures of happy
families and families who are victims of war/ or present 2 cases of conditions or
status of one family and obedience towards parents.

Each group will write one word that will describe the picture.

Each leader of the group will post on the board their meta cards.

Facilitator will ask the leaders of the groups to explain the descriptions.

As a synthesis, facilitator will ask the leaders of each group to give insights on
what and how a happy family can contribute to peace building.

e

3.3 Check for understanding/Evaluation

1. Describe a happy family.

Lesson 4
Rights and Responsibilities towards Fellow Humans




4.0 Objectives
At the end of the lesson, students should be able to:

Understand Islamic teachings on rights and responsibilities towards fellow humans;

Identify peace concepts derived from the above teachings;

Identify the three stages and obligations on social life and neighborhood;

Value practices related to social services to mankind, such as the giving of alms (Zakat) ,
Charity (sadagah) to the poor and the needy; and,

5 Identify peace concepts derived from the above teachings.
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4.1 Rights and Responsibilities towards fellow humans
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The Messenger (S.A.W) said: He who believes in Allah and the Day of

Judgment should keep good relationship with his neighbors and he

who believes in Allah and the Day of Judgment should speak good
words or keep silent. "Narrated by Bukhari’
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And give to the kindred his due and to the Miskin (poor) and to the wayfarer. But
spend not wastefully (your wealth) in the manner of a spendthrift. (Qur'an 17:26)

Man is a social being. Everyone needs everyone to be able to sustain one’s existence. They
must utilize manpower, wealth, idea, intellect, knowledge, mercy and other ways to help
humanity.

Islam introduces the three stages and obligations on social life and neighborhood:

1. The relationship of humanity on social, political, and economic aspects of life.
Muslims and non-Muslims alike, who are exerting efforts to find good
companionship in life, are equal on these walks of life. The term used by the
Messenger of Allah (s.a.w.) on this relationship between Muslims and non-Muslims
is “Haqg” (right). Religion in this regard is not the emphasis.



2. The relationship between the social aspect of life and religious strength. The focus of
this relationship is primarily in the system of Islam that preserves the efforts on
social, religious, political, educational and economic aspects of life.

3. Social rights and responsibilities include three connections which are considered vital
to humanity:

= Blood relation (race, tribe, nation)

= Religious connection (Islamic Religion)

= Connection on social, economic, political and cultural objectives. The
consanguinity relationship is next to religious relationship.

These three rights and responsibilities are fundamental to Islamic teachings. The Islamic
viewpoint on these rights is the establishment of trust, peace, social justice and harmony.
Islamic commandment states that humankind should help one another to preserve the
relationship, companionship, neighborhood and groups, and to eradicate constant debate,
argumentation and discrimination in religion between and among tribes, nations, culture, and
languages. Every Muslim should help and respect his non-Muslim neighbor.
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Figure 6--A boy helping an elderly man cross the street



PEACE SCHEME
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4.2 Activity
Materials Needed
Stories/case studies about relationships among companions

1. Students will be grouped into two (2) and facilitator will distribute and/or narrge
case studies about rights and responsibilities towards fellow human beings.
Each group is given 10 minutes to discuss and brainstorm on the case.
Facilitator will call each leader of the group to present their output.
Students are asked to cite instances or other stories related to the topic.
Facilitators will ask students to identify persons who deserve zakat.

-

4.3 Check for understanding/Evaluation

1. What peace concepts can be derived from this teaching?




Lesson 5
Rights and Responsibilities of Women

5.0 Objectives
At the end of the lesson, students will be able to:

1. Develop awareness on the universal perspective of the rights and
responsibilities of women.
2 . Gain understanding of Islamic views on the status and rights of Muslim
women in the following context:

= Spiritual and Human Equity

= Economic Aspect

= Social Aspect

= Legal and Political Aspect
3. Identify peace concepts from the Islamic perspective on women.
4 . lllustrate cases on rights and responsibilities of women.

5.1 Women in Islam

Islam has established views on equality issues especially on women. This is reflected in the
booklet on “Woman in Islam” compiled by Mostafa Malaekah from Dr. Jamal Badawi’s The



Status of Women in Islam & Gender Equity in Islam, published by Islamic Education Foundation,
Jeddah, Saudi Arabia.

5.1.0 Spiritual and Human Equity

1. According to the Qur'an, men and women have the same human spiritual nature: “O
mankind, fear your Lord, who created you from one soul and created (of like nature)

from it its mate and dispersed from both of them many men and women . ..” (Qur'an
4:1)

2. Allah has given both genders with inherent dignity and has made men and women,
collectively, the trustees of Allah on earth (Qur’an 17:70 and 2:30).
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And indeed We have honoured the Children of Adam, and We have
carried them on land and sea, and have provided them with At-Taiyibat
(lawful good things), and have preferred them above many of those
whom We have created with a marked preference.(Qur’an 17:70)



And (remember) when your Lord said to the angels: "Verily, | am going to
place (mankind) generations after generations on earth." They said: "Will
You place therein those who will make mischief therein and shed blood, -
while we glorify You with praises and thanks (Exalted be You above all
that they associate with You as partners) and sanctify You." He (Alléh)
said: "I know that which you do not know." (Qur’an 2:30)

3. The Qur’an does not blame woman for the “fall of man,” nor does it view pregnancy
and childbirth as punishment for “eating from the forbidden tree.” On the contrary,
the Qur’an depicts Adam and Eve as equally responsible for their sin in the Garden,
never singling out Eve for blame. Both repented and both were forgiven (Qur’an
2:36-37 and 7:19-27).
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"And O Adam! Dwell you and your wife in Paradise, and eat thereof as
you both wish, but approach not this tree otherwise you both will be of
the Zdlimin (unjust and wrongdoers)."Then Shaitdn (Satan) whispered
suggestions to them both in order to uncover that which was hidden from
them of their private parts (before); he said: "Your Lord did not forbid you
this tree save you should become angels or become of the immortals."And
he [Shaitdn (Satan)] swore by Alldh to them both (saying): "Verily, | am
one of the sincere wellwishers for you both." So he misled them with
deception. Then when they tasted of the tree, that which was hidden from
them of their shame (private parts) became manifest to them and they
began to stick together the leaves of Paradise over themselves (in order to
cover their shame). And their Lord called out to them (saying): "Did I not
forbid you that tree and tell you: Verily, Shaitén (Satan) is an open enemy
unto you?"They said: "Our Lord! We have wronged ourselves. If You
forgive us not, and bestow not upon us Your Mercy, we shall certainly be
of the losers." (Alldh) said: "Get down, one of you an enemy to the other
[i.e. Adam, Hawwa (Eve), and Shaitdn (Satan), etc.]. On earth will be a
dwellingplace for you and an enjoyment, - for a time."He said: "Therein
you shall live, and therein you shall die, and from it you shall be brought
out (i.e.resurrected)."O Children of Adam! We have bestowed raiment
upon you to cover yourselves (screen your private parts, etc.) and as an
adornment, and the raiment of righteousness, that is better. Such are
among the Aydt (proofs, evidences, verses, lessons, signs, revelations,
etc.) of Allah, that they may remember (i.e. leave falsehood and follow



truth ).O Children of Adam! Let not Shaitdn (Satan) deceive you, as he got
your parents [Adam and Hawwa (Eve)] out of Paradise, stripping them of
their raiments, to show them their private parts. Verily, he and Qabiluhu
(his soldiers from the jinns or his tribe) see you from where you cannot see
them. Verily, We made the Shaydtin (devils) Auliyd' (protectors and
helpers) for those who believe not. (Qur’an 7:19-27)

4. Men and women have the same religious and moral duties and responsibilities, and
both get same rewards. Each human being shall face the consequences of his or her
deeds: “And their Lord responded to them, (saying): “Never will | allow to be lost the
work of [any] worker among you, whether male or female; you are of one another...”
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(Qur an 3: 195)
5. The Qur’an is quite clear about the issue of superiority or inferiority of any human,

whether male or female. The sole basis for superiority of any person over another is
piety and righteousness not gender, color, nationality or social status (Qur’an 49:13).
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O mankind! We have created you from a male and a female, and made
you into nations and tribes, that you may know one another. Verily, the
most honourable of you with Alléh is that (believer) who has At-Taqwa [i.e.
one of the Muttaqin (pious - see V.2:2)]. Verily, Alléh is All-Knowing, All-
Aware. (Qur'an 49:13)



6.

The absence of women as prophets or “Messengers of Allah” in prophetic history is
attributed to the demands and physical suffering associated with the role of
messengers and prophets, not because of any spiritual inferiority attributed to
women.

5.1.1 The Economic Aspect

a)

b)

c)

d)

The Right to possess personal property. Islam emphasizes the right of a woman for
independent ownership. This was deprived before Islam. Even after the spread of
Islam, this deprivation in some cultures is still prevalent. The Shariah (Islamic Law)
recognizes the full property rights of women before and after marriage. They may
buy, sell or lease any or all of their properties at their own freewill. For this reason,
Muslim women may keep (and in fact they have traditionally kept) their maiden
names after marriage, an indication of their independent property rights as legal
entities.

Financial Security. Financial security is assured for women. They are entitled to
receive marital gifts without limit and to keep present and future properties and
income for their own security even after marriage. No married woman is required
to spend any amount at all from her property and income on the household. The
woman is entitled also to full financial support during marriage and during the
“waiting period” (iddah) in case of divorce or widowhood. Some jurists require one
year support for women who are divorced or widowed or until they remarry, if
remarriage takes place before the year is over. A woman who bears a child during
marriage is entitled to child support from the child’s father. Generally, a Muslim
woman is guaranteed support in all stages of her life, as a daughter, wife, mother or
sister.

Inheritance Laws. In Islam the woman’s share of inheritance is half the man’s share.
Allah the Almighty said:” Allah (thus) directs you as regards your children’s
(inheritance): to the male, a portion equal to that of two females.....” Holy Quran
4:11 But a woman may inherit more than, equal to or less than the man. The
determining factor is her relation to the deceased.

Employment. With regard to the woman’s right to seek employment, it should be
stated first that Islam regards her role in society as a mother and a wife as her most
sacred and essential duty. Neither maids nor baby sitters can possibly take the
mother’s place as an educator of an upright and carefully reared child. Such a noble
and vital role that largely shapes the future of nations cannot be regarded as
“idleness”. However, there is no decree in Islam that forbids women from seeking
employment whenever there is a necessity for it, especially in positions which best
fit her nature and in which society needs her most. Examples of these professions
are nursing, teaching (especially children), medicine, and social and charitable
works. Moreover, there is no restriction on benefiting from women’s exceptional
talents in any field. Some early jurists, such as Abu Hanifah, Al-Tabari and lbn-Hazm,
uphold that a qualified Muslim woman may be appointed to the position of a judge.
Other jurists hold different opinions. Yet, no jurist is able to point to an explicit text



in the Qur’an or Sunnah that categorically excludes women from any lawful type of
employment except for the headship of state. Omar, the second caliph after the
Prophet Muhammad, appointed a woman (Al-Shifaa’bint Abdullah Al-‘Adawiyah) as
the marketplace supervisor, a position that is equivalent in our world to “director of
the consumer protection department”. Recently, Egypt Department of Justice
uphold the appointment of a woman Judge to perform civil marriages in one of
Egypt’s district courts. (Al-Rabitah Magazine, year 44, No.503, Rabi Thani 1419, April
2008).

5.1.2 The Social Aspect

As a Daughter

1. The Qur’an ended the cruel pre-Islamic practice of female infanticide, wa’ad” And when the
girl [who was] buried alive is asked, for what sin she was killed.”(Qur’an 81:8-9)
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2. The Qur’an went further to rebuke the unwelcoming attitude of some parents Upon hearing
the news of the birth of a baby girl, instead of a baby boy: “And when one of them is informed
of [the birth of] a female, his face becomes dark, and he suppresses grief. He hides himself from
the people because of the ill of which he has been informed. Should he keep it in humiliation or
bury it in the ground? Unquestionably, evil is what he decide.” (Qur’an 16:58-59)
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3. Parents are duty bound to support and show kindness and justice to their daughters.
Prophet Mohammad said: “Whosoever has a daughter and does not bury her alive, does not
insult her, and does not favor his son over her, Allah will enter him into Paradise”, and
“whosoever supports two daughters until they pointed with his two fingers held together”.

4. A crucial aspect in upbringing daughters that greatly influences their future is education.
Education is not only a right but also a responsibility for all males and females. Prophet
Muhammad said: “Seeking knowledge is mandatory for every Muslim.” The word “Muslim”
here is inclusive of both males and females”.



5. Islam neither requires nor encourages female circumcision. While some Muslims in
certain parts of Africa maybe practicing it, other peoples, including Christians, also practice
it. This is a reflection of local customs and practices.

As a Wife

Marriage in Islam is based on mutual peace, love and compassion, and not the mere satisfying
of human sexual desires. The Holy Qur’an describes the marital relationship between husband
and wife thus: “And of His signs is that He created for you from yourselves mates that you may

find tranquility in them, and He placed between you affection and mercy. Indeed in that are
signs for a people who give thought.” (Qur'an 30:21)
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The female has the right to accept or reject marriage proposals. According to Islamic Law,
women cannot be forced to marry anyone without their consent.

'|, “m

The husband is responsible for maintenance, protection, and overall leadership (giwamah) of
the family, within the framework of consultation (Qur'an 2:233) and kindness (Qur’an 4:19).
The mutuality and complementary of husband and wife does not mean “subservience” by
either party to the other. Prophet Mohammad (s.a.w) instructed Muslims regarding women: “I|
command you to be kind to women” and “The best of you is the best to his family (wife);” and
“It is the generous (in character) who is good to women and it is wicked who insults them.

The Qur’an urges husbands to be kind and considerate to their wives. “... And live with them in
kindness. For if you dislike them, perhaps you dislike a thing and Allah makes therein much
good” (Qur'an 4:19). It also outlawed the pre-Islamic Arabian practice whereby the stepson of
the deceased father was allowed to take position of his father’s widow(s) (inherited them) as if
they were part of the estate of the deceased (Qur’an 4:19)
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Should marital disputes arise, the Qur’an encourages couples to resolve them privately in a
spirit of fairness and probity. Under no circumstances does the Qur'an encourage, allow or



condone family violence or physical abuse. In extreme cases and whenever greater harm is
seen, husbands are allowed to administer divorce.

Indeed, the Qur’an outlines an enlightened step and wise approach for the husband and wife to
resolve persistent conflict in their marital life: In the event that dispute cannot be resolved
equitably between husband and wife, the Qur'an prescribes mediation between the parties
through family intervention on behalf of both spouses (see Qur’an 4:35).

Divorce is a last resort, permissible but not encouraged, for the Qur'an esteems the
preservation of faith and the individual’s right to felicity. Forms of marriage dissolution include:

e Anenactment based upon mutual agreement,

e The husband’s initiative,

e The wife’s initiative (if part of her marital contract),

e The court’s decision on a wife’s initiative for a legitimate reason (e.g. the husband’s
failure to support his wife, impotence or abuse), and

e The wife’s initiative without a “cause” (i.e. in cases in which there is “no fault” on the
part of the husband), provided she returns her marital gift to her husband (khul’, or
divestiture).

When the continuation of the marriage relationship is impossible for any reason, men are still
taught to seek a gracious end for it. The Qur’an states about such cases: “And when you divorce
women and they have fulfilled the term (i.e., waiting period), either keep them in kindness or
release them in kindness, and do not keep them, intending harm, to transgress [against them].”

(Qur'an 2:231)
-7 . A # A fh"""f"" e fi";“’f T
355 AR g
},f,, a8 L O Ame AR
b@bﬂ )(m: 3@}4,,.:&_?3.»

Priority for the custody of young children (up to the age of about seven) is given to the mother.
A judge later may extend the mother’s custody or give the child the choice to choose the
mother or father as his or her custodian. Custody question are to be settled in a manner that
balances the interests of both parents and the well-being of the child.

Associating polygamy with Islam, as if it was introduced by it or is the norm according to its
teachings, is one of the most persistent myths perpetuated in western literature and media.
Islam did not outlaw polygamy, as did many peoples and religious communities; rather it
regulated and restricted it. Polygamy is neither required nor encouraged, but simply permitted
with conditions. In fact, monogamy is preferred.
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"You can never be equitable in dealing with more than one wife, no matter how
hard you try. Therefore, do not be so biased as to leave one of them hanging
(neither enjoying marriage, nor left to marry someone else). If you correct this
situation and maintain righteousness, GOD is Forgiver, Most Merciful." (Quran
4:129)

The spirit of law, including timing of revelation, is to deal with individual and collective
contingencies that may arise from time to time, e.g., imbalances between the number of males
and females created by wars and to provide moral, practical and humane solutions for the
problems of widows and orphans (see Qur'an 4:3).

All parties involved have options. Many men choose to remain monogamous. A proposed
second wife may reject the marriage proposal if she does not wish to be party to a polygynous
marriage. A prospective first wife may include in her marital contract a condition that her
husband shall practice monogamy. If this condition is mutually accepted, it becomes binding on
the husband. Should he later violate this condition, his first wife will be entitled to seek divorce
with all the financial rights connected with it. If such a condition was not included in the
marital contract, and if the husband marries a second wife, the first wife may seek khul’a
(divestiture).

As a Mother

The Qur’an elevates kindness to parents (especially mothers) to a status second only to the
worship of Allah: “And your Lord has decreed that you not worship except Him, and to parents,
kind treatment. Whether one or both of them reach old age [while] with you, say not to them
[so much as], “uff,” (an expression of disapproval or irritation) and do not repel them but speak
to them a noble word, and lower to them the wing of humility out of mercy and say, “My Lord,
have mercy upon them as they brought me up [when | was] small” Qur'an 17:23-24). Insert
Arabic text of the verse.

Naturally, Prophet Mohammad (s.a.w) specified this behavior for his followers, rendering to
mothers an unequalled status in human relationships: “The most worthy of kindness is the

mother, the mother, the mother and the father!”

As a Sister in Faith (Generally)




According to Prophet Mohammad’s (s.a.w.) saying (hadith), “women are but sisters (shaqa’iqg,
or twin halves) of men.” This hadith is a profound statement that directly relates to the issue of
equality between men and women. Prophet Mohammad (s.a.w.) taught kindness, care and
respect toward women in general (“I commend you to be kind to women.”). It is significant
that such instruction of the Prophet was among his final instructions and reminders in the
“farewell pilgrimage” address given shortly before his passing away.

Figure 7--A girl kissing the hand of her mother out of respect

5.1.3 Modesty and Social Interaction

The parameters of modesty for males and females (dress and behavior) are based on revelatory
sources (the Qur’an and authentic Sunnah) and as such are regarded by believing men and
women as divinely based injunctions and guidelines with legitimate aims and divine wisdom
behind them. They are not male-imposed or socially imposed restrictions (Qur'an 24:30-31,
33:59 and 33:32). The preferred Islamic dress code for a woman (hijab, jilbab, etc) has the
Muslim woman cover her entire body with the exception of the face and hands when out in
public or when in front of men who are not prohibited to her in marriage because of blood or
nursing relationship. The hijab is a manifestation of religious devotion as well as obedience to
Allah.
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Tell the believing men to lower their gaze (from looking at forbidden things), and
protect their private parts (from illegal sexual acts, etc.). That is purer for them.
Verily, Alléh is All-Aware of what they do.And tell the believing women to lower
their gaze (from looking at forbidden things), and protect their private parts
(from illegal sexual acts, etc.) and not to show off their adornment except only
that which is apparent (like palms of hands or one eye or both eyes for necessity
to see the way, or outer dress like veil, gloves, head-cover, apron, etc.), and to
draw their veils all over Juyubihinna (i.e. their bodies, faces, necks and bosoms,
etc.) and not to reveal their adornment except to their husbands, their fathers,
their husband's fathers, their sons, their husband's sons, their brothers or their
brother's sons, or their sister's sons, or their (Muslim) women (i.e. their sisters in
Islém), or the (female) slaves whom their right hands possess, or old male
servants who lack vigour, or small children who have no sense of the shame of
sex. And let them not stamp their feet so as to reveal what they hide of their
adornment. And all of you beg Alléh to forgive you all, O believers, that you may
be successful. (Qur'an 24:30-31)
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O Prophet! Tell your wives and your daughters and the women of the believers to
draw their cloaks (veils) all over their bodies (i.e.screen themselves completely
except the eyes or one eye to see the way). That will be better, that they should
be known (as free respectable women) so as not to be annoyed. And Alldh is Ever
OftForgiving, Most Merciful. (Qur’an 33:59)
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O wives of the Prophet! You are not like any other women. If you keep your duty
(to Alldh), then be not soft in speech, lest he in whose heart is a disease (of
hypocrisy, or evil desire for adultery, etc.) should be moved with desire, but speak
in an honourable manner. (Qur’an 33:32)

5.1.4 The Legal and Political Aspect

Equality before the Law: Both genders are entitled to equality before the law and courts of
Law. Justice is genderless (Qur'an 5:38, 24:2 and 5:45). Women do possess and independent
legal entity in financial and other matters.

Testimony: There five kinds of testimonies:-

1. Testimony in fornication: it requires four definite witnesses to testify. Less than
four are insufficient. Holy Qur’an 4:15.
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And those of your women who commit illegal sexual intercourse, take the
evidence of four witnesses from amongst you against them; and if they testify,
confine them (i.e. women) to houses until death comes to them or AllGh ordains
for them some (other) way. (Qur’an 4:15)

2. Testimony in cases other than fornication, two witness in this case is sufficient.



3. Testimony on financial contracts: one man and two women are

witnesses for this case. Holy Qur’an 2:282.
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not write it down But take witnesses whenever you make a commercial
contract. Let neither scribe nor witness suffer any harm, but if you do
(such harm), it would be wickedness in you. So be afraid of AllGh; and
AllGh teaches you. And Alléh is the All-Knower of each and everything.
(Qur’an 2:282)

sufficient



4. Testimony on Judgments: a witness with an oath is enough, Ibn Abbas (may Allah
be pleased with both of them) said: the Messenger of Allah rendered a verdict by
an oath and a witness”.

5. Testimony on pregnancy, menstruation, and other women related cases that
cannot be proved except by the women: two women witness for this case are
sufficient.

A common belief is that as a “rule,” the worth of women’s testimony is one half of men’s
testimony. This is not the same for all cases. A survey of all passages in the Qur’an relating to
testimony does not substantiate this claimed “rule”. A variation of number of witnesses in
court appears in the Holy Qur’an in the context of financial contracts only (see Qur'an 2:282)
and to ascertain accuracy in a given setting where women may not be exposed to or
experienced in commercial matters. Judge may use discretion needed to ascertain justice.
Testimony of men and women are fully equated in the Holy Qur’an in 24:6-9.

Participation in Social and Political Life: The general rule in social and political life is
participation and collaboration of males and females in public affairs (see Qur'an 9:71). There
is sufficient historical evidence of participation by Muslim women in the choice of rulers, in
public issues, in law -making, in administrative positions, in scholarship and teaching, and even
in the battlefields. Such involvements in social and political affairs were conducted without the
participants’ losing sight of the complementary priorities of both genders and without violating
Islamic guidelines of modesty and virtue.

Women in leadership positions: There is no text in the Qur’an or Sunnah that precludes women
from any position of leadership, except in leading Islamic prayer (however, women may lead
other women in prayer) due to the format of prayer. There are exceptions even to this general
rule. Another common question relates to the eligibility of Muslim women to be heads of state.
There is no evidence from the Qur’an to preclude women from headship of state. While one
particular hadith is commonly interpreted by scholars to exclude women from the headship of
state, other scholars do not agree with that interpretation. The issue, however, is not a creedal
matter.

5.2 Activity

Materials Needed:




Pictures of women in different roles (as wife, mother, sister, leader)
Meta cards, whiteboard pens, masking tapes

1. Students will be grouped into four (4), each representing woman as a wife, mother,
sister and leader.

2. Each group will take picture of a woman representing her group.

3. Each group will be given 5 minutes to plan for a simulation, acting out the role
selected.

4. Each group will be given 10 minutes to role-play the chosen role.

5. After the simulation, facilitator will now synthesize, eliciting insights from each
group on the role of women and its implication to peace and solidarity.

5.3 Check for Understanding/Evaluation

1. Make a comparison on the different roles of women.
2. Select among the roles played by women those that have peace implications.

Lesson 6
Rights and Responsibilities towards Children




6.0 Objectives

At the end of the lesson, students should be able to:

1. Understand the Islamic perspective on children’s rights.
2. Relate these rights to the contemporary rights of children.
3. Put into practice rights that have implications to the teaching of peace.

6.1 Islamic Perspective on Children’s Rights
Islam teaches the rights of children as expressed in the following Qur’anic verses translated to

English (Irving, et al., 1994):

a) Love and Well-being:
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“My Lord, make me keep my prayer, And have my offspring (do so too). Our Lord, accept

my appeal. Our Lord, forgive me, both my parents and believers on the Day of Reckoning
will be set up.” (Qur’an 14: 40-41)

... And those who say: Our Lord, bestow the comfort of our eyes on us, on our spouses
and offspring. Make us a model for those who do their duty. (Qur’an 25:74)



With that Zachariah appealed to his Lord: he said: “My Lord, grant me goodly offspring
from your Bounty, for You are the hearer of appeal.” (Qur’an 3: 38)

Figure 8--A father takes his son to school

b) Protection from Evil
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“You who believe, protect yourselves and your families from a fire
whose fuel will be men and stones . ..” (Qur'an 66:6)

c) Prohibition of Abortion
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“Do not kill your children in dread of poverty; We shall provide for both
them and you. Killing them is a serious blunder. “(Qur'an 17:31)
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“Those who have stupidly killed their own children without having any
knowledge and forbidden something God has provided them with, have
lost out through inventing things about God, they have gone astray and
have not accepted guidance.”(Qur’an 6: 140)
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Taking care of children is a divine responsibility entrusted to parents. Interest and
responsibility for the welfare of the child are of utmost important as early as the child is
born. It is a Prophetic instruction that the moment the child comes out from the womb
of his mother, it is the responsibility of the father to call “azan” [call to prayer] to the
right ear of the child and “igamah” to left ear, signifying his coming to the world as a
Muslim. After seven days, the child should be given a good and pleasant name; the
head should be shaved for hygienic purposes. A goat should be slaughtered and its
meat distributed among the poor. This is called Agiga.

Islam puts emphasis on the physical, moral, intellectual and spiritual growth and
development of the child. It is binding upon Muslim parents to bring up their children
and make their way to Paradise in the Hereafter. Thus, parents must take the
responsibility and be extremely careful in rearing their children. As the Holy Qur’an
exhorts:
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“O you who believe! Save yourselves and your families from a fire whole
fuel is men and stones, over which are (appointed) angels, stern and
severe, who flinch not (from executing) the commands they receive from
Allah, but do (precisely) what they are commanded.” (Qur’an 66:6)

Stressing the significance of giving proper training to children, Prophet Muhammad
(p.b.u.h) was reported to have said: “No better gift can there be from a father to his
children than that he bring them up properly.” (Siddiqui Abdul Hameed, Sahih Muslim
Tradition Vol. 3, p. 189)

It is the right of the child to be educated in the Islamic way. Thus, the parents must be
prepared to engage the children in experiences that will mold them into a good
practicing Muslim.

6.2 Activity

Materials Needed

Pictures or photographs of Children as victims of war, suffering from hunger,
and happy children
Pens, Manila paper




1. Facilitator shows pictures or photos of children in varied settings: as victims of
war, children suffering from famine, and happy children in a party inside a
luxurious house.

2. Facilitator will group students into three (3): each group will designate leader
and a secretary.

3. Each group will work on one photo of children under these categories victims of
war, suffering from famine and happy children.

4. Facilitator will allow 10 minutes for each group to discuss among members of
the group what causes the situation of the children and write this on a manila
paper.

5. After 10 minutes, facilitator will call on the leader or secretary to lead the
discussion on the pictures.

6. Facilitator concludes the activity by posing some questions.

Check for Understanding/Evaluation
1. Compare and contrast the situations depicted in the pictures.
2. Identify which of the situations in the pictures is happening in the locality.
3. Enumerate reasons why said situation is happening.
4. List possible solutions to the problem.

[ Chapter Summary ]

All fundamental rights and responsibilities of Muslims emanate from the Quran. These rights
and responsibilities govern the life and practices of the Muslims towards themselves, their



families and their communities. It is required of all Muslims to learn, accept and engage them
to live by these rights and responsibilities.

This chapter discuses Islamic rights and responsibilities with the hope that as learners,
whatever we do and act, it must be in accordance with the teachings of the Holy Qur’an. This is
our gateway to success in this world and in the hereafter.

| REFERENCES ‘*

Dr. Jamal Badawi (1995). The Status of Woman in Islam and Gender Equity in Islam.American
Trust Publication. Indianapolis, USA.

END OF CHAPTER THREE



Chapter IV
Democracy, Justice, and
Governance

Introduction

This chapter introduces students to the concepts of democracy, justice, and governance from
the Islamic perspective. More specifically, it discusses related concepts like rule of law,
people’s participation in governance, public transparency and accountability, civil society, and
shoura and ijma (consultation and consensus).



Nearly 800 million out of 1.4 billion Muslims live in democracies. It is the form of government in
several Muslim majority countries like Indonesia, Malaysia and Turkey. Indonesia, the largest
Muslim majority country in the world, is a democracy with free elections. Two of the largest
Muslim organizations in the world with a combined membership of more than 70 million —
Muhammadiyah and Nadhlatul Ulama (NU) — are Indonesian and play a key role in Indonesian
politics. While the two are not political parties, Muhammadiyah has 151 of its members
holding seats in Indonesia's 500-member parliament while NU’s former Chairman, Ustadz
Abdurrahman Wahid, became President of Indonesia.

Objectives
At the end of the chapter, students should be able to:

1) Understand the concepts of democracy, justice, and governance;

2) Situates man-made laws in the context of God’s Rule of Law;

3) Identify avenues for people’s participation in governance;

4) Understand the principles of public transparency and accountability;

5) Understand the role of civil society in peace and development; and,

6) Value the importance of shoura and ijma (consultation and consensus) as
instruments of democratic and just governance.

Lesson 1
Understanding Democracy

1.0 Objectives



At the end of the lesson, students should be able to:
1) Acquire a basic understanding of the concept of democracy;
2) Understand democracy from an Islamic perspective.

1.1 What is democracy?

The word Democracy is derived from the two Greek words “demos” (meaning people) and
"kratos” (meaning power or rule). Democracy, therefore, simply means a government where
the people rule. This is distinguished from non-democratic governments like dictatorships and
oligarchies where one person or one group of persons monopolizes power.

A society is composed of individuals with different wants and desires. There are times when
these interests and desires clash. This is where government comes in; it is a given power to be
able to settle disputes between and among people. However, if government has so much
power, what happens if it abuses those powers?

This is the essence of democracy: the power of government comes from the people (this
concept is also referred to as sovereignty). This also means that when government does
something that will affect the lives of the people, it is obliged to consult them. In addition, if
government abuses those powers the people have the right to take it back. That is why
elections are important in democratic nations. People must have the right to vote for people
they want to lead them and at the same time reject them when they have lost confidence in
them.

1.2 Democracy in Islam
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“And those who answer the Call of their Lord [i.e. to believe that He is the
only One Lord (Allah), and to worship none but Him alone, and perform
As-Salat (lgama-as-Salat), and who (conduct) their affairs by mutual

consultation, and who spend of what we have bestowed on them.”
(Qur'an 42:38)
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“And by the mercy of Allah, you dealt with them gently. And had you been
severe and harsh-hearted, they would have broken away from about you;
so pass over (their faults), and ask (Allah's) Forgiveness for them; and
consult them in the affairs. Then when you have taken a decision, put
your trust in Allah; certainly, Allah loves those who put their trust (in
Him).” (Qur’an 3:159)

Although the word “democracy” does not appear in the Qur’an or the hadith, the ideals of
democracy are found within the teachings of Islam. Take the concepts of ijma or consensus and
shoura or consultation, which are most similar to the democratic ideal of “government by the
people”.

In fact, consultation is undertaken to find the best path to take as a society, and it provides for
the rights and freedom of individuals as they work for the development of the people and
society. As in all cases, however, the rights and freedom of the people is not without
limitations, as there are rules drawn by the Qur’an and true Hadith.



Figure 9---Consultation is an important component of democracy

The concept of consultation envisions to lead a society towards justice, preserving society,
politics, judiciary, economy, spirit and environment. The process of democracy also protects
the individual’s sense of identity as well as the existence of many ethnic groups living in an
atmosphere of respect and cooperation.



1.3 Activity
“How does government affect me?”

1.

Facilitator will group students into groups of four (preferably those living in adjacent
areas).

Each group will choose a leader.

Each group will list down the names and positions of government officials in their
barangay, city/municipality/town, and province (depending on the facilitator, this
item maybe assigned a day before).

Then they will list down the important powers and roles of these officials. They will
also discuss how the actions of these officials affect their own individual lives.

Each group leaders will then report the result of their group discussions regarding
number 3 and 4.

After the reporting, the facilitator will then write this question on the board:
“Knowing the roles of government officials and how they affect our lives, why is
democracy important?”

Check for understanding/evaluation

1.
2.
3.

In the activity conducted, how can the people exercise their power in a democracy?
What are some of the obstacles to democracy?
Why is democracy important to the attainment of peace?




Lesson 2
Understanding Justice

2.0 Objectives

At the end of the lesson, students should be able to:
1) Define the term justice;
2) Demonstrate Islamic perspective of justice; and,
3) Describe how justice contributes to peace and development.

2.1 What is justice?
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(They like to) listen to falsehood, to devour anything forbidden. So if they come to
you (O Muhammad), either judge between them, or turn away from them. If you
turn away from them, they cannot hurt you in the least. And if you judge, judge
with justice between them. Verily, Alldh loves those who act justly. (Qur’an 5:42)
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In another verse: “God does enjoin you to restore trusts to their owners and when
you judge between men, judge with fairness. Excellent is the advice to which God
exhorts you.  Verily, God is All-Hearing! All-Seeing (of what you do).
(Qur’an:4:58)



Governments are created so that it can provide for the common good of the people. A
government therefore must not only be democratic, it must also administer justice. Simply, a
democratic government is a just government. However, what is justice?

Justice refers to a system of laws, made known to people, enacted by a legitimate government,
and enforced fairly and equitably by honest, impartial, and competent agents of government
(for example, the courts, police, etc.).

Justice requires a system of laws that:
1) “First, respects the rights and our freedoms of the people;
2) “Second, seeks to repair the injustices that society has inflicted on the poor by
eliminating poverty as rapidly as our resources and our ingenuity permit;
3) “Third, develops an economic system that provides the basic material needs of all,
then provides a decent standard of living;

2.2 Justice in Islam

The Holy Qur’an says:

“And this (He commands): Judge thou between them by what Allah hath
revealed, and follow not their vain desires, but beware of them lest they beguile
thee from any of that (teaching) which Allah hath sent down to thee. And if they
turn away, be assured that for some of their crimes it is Allah’s purpose to
punish them. And truly most men are rebellious”. (Qur’an 5:49)

Allah sent His prophets to bring justice to humanity. Simply stated, doing justice means giving
everyone his due. However, man’s life becomes complicated dues to temptations, problems
and conflicts. Allah sent the prophets with clear signs, the Holy Qur’an, and the Balance. The
Holy Book specifies what is right or wrong. The Balance refers to our ability to measure and
calculate so we can follow the path shown by the Book and explained by the Prophets.
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If you fear a breach between them twain (the man and his wife), appoint (two)
arbitrators, one from his family and the other from her's; if they both wish for
peace, Alléh will cause their reconciliation. Indeed Alléh is Ever Allknower, Well
Acquainted with all things. (Qur’an 4:35)
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"O ye who believe! Stand out firmly for Allah, as witnesses to fair dealing, and let
not the hatred of others to you make you swerve to wrong and depart from
justice. Be just: that is next to Piety: and fear Allah. For Allah is well-acquainted
with all that ye do." (Qur’an 5:8)



2.3 Activity
"Justice as art/drama"

1. Students share tales in their small groups (groups of not more than 6) about
experiences they had or witnessed in the classroom/school where injustice was
demonstrated. Emphasis is placed on the students listening to each other, and
only asking questions for clarification. Also, it is important for the students not to
solve the problem right away, but to just listen to the experience of the injustice
that had occurred.

2. The students choose one story out of the group to share with the class in a
creative fashion, such as through art or role-play. The important part of this
activity is that the students must think of a solution to the problem and
incorporate it into their presentation.

3. Afterwards, the teacher facilitates a conversation around the success of the
solution, and if other solutions could be just as effective.

2.4 Check for understanding/evaluation

1. What causes injustices to occur?
2. How can injustices be addressed?
3. What can an individual contribute so that cases of injustices will be minimized?




Lesson 3
The Rule of Law

3.0 Objectives

At the end of the lesson, students will be able to:
1. Develop awareness on the Islamic perspective of Rule of Law;
2. Describe how Rule of Law is implemented in a society;
3. Identify practices of Islam within the context of Rule of Law;
4. Support practices that have implications to maintaining peace and order.

3.1 What is the Rule of Law?
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“O ye who believe! Obey Allah, and obey the Messenger and those charged with
authority among you, if ye differ in anything among yourselves, refer it tp Allah
and His Messenger, if ye do believe in Allah and the last Day: that is best, and
must suitable for final determination”(Qur’an4:59)
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“But no by thy Lord, they can have no (real) Faith, until they make thee judge in
all disputes between them, and find in their souls no resistance against thy
decision, but accept them with the fullest conviction”. (Qur’an 4:65)
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The Messenger of Allah (peace be upon him) said:”The judges are three. One
enters paradise, and two enters the hell-fire, as to the one who is in paradise is
a man knows the truth and rendered judgment based on it, and a man knows
the truth but deviate from the truth in rendering the judgment, he is in the
hell-fire, and a man rendered judgment out of ignorance, he is in the hell-fir”.
Reported by Abu Daowd, Ibn Majah, At-Tirmizi and Al-Hakim and he said it is
an authentic hadith.

Democracy also requires the existence of the rule of law. The rule of law is a principle, which
states that the governance of a community must be based on a set of rules legitimately
adopted by a society and applied fairly. The opposite of the rule of law is the so-called rule of
men where rules are based on the impulse and selfish interest of one person or one group of
persons.

When government exercises it power, as in the case of government punishing an individual for
a crime that was committed, the process to be employed and the punishment inflicted must be
based on a set of rules legitimately adopted. A member of society cannot be punished because
the rulers “do not like him.” In a similar manner, a person who committed a violation of the
law must be punished justly even if that person is relative or friend of the ones in power. The
rule of law must prevail.

3.2 Rule of Law and Islam

The exercise of law exempts no one. This means that anyone who violates the law must be
dealt with according to the processes set out by such law. This is evidenced by the saying of the
Prophet: ‘I swear by Allah that if Fatimah the daughter of Muhammad (S.A.W.) will steal then
certainly | will cut off her hand. (Muslim narrated).

The success of the implementation of the rule of law on justice in Islamic history was based on
the following two dimensions:

1. Judge (Arabic) who is giving a judgment has to exercise his judgment equally to the
people including people of high status.

2. The people including those who have good status in the society have to accept that the
judge has an authority in providing judgment without interfering on his judgment and,

likewise, the judge is courageous, brave and just in exercising his judgment.

An example of introduction on judgment applying the Rule of Law is evident in the case below:



This is a case between Ali Ibn AbiThalib, the fourth caliph, and the Jew of Kufa
regarding the steel shield of Ali. Ali accused the Jew that the steel shield he
(Jew) wore is his (Ali) property. The accused refuted the accusation and as a
result the case was brought to the court under “Qadhi” (judge) Hakim
Syuraih. Although it was known to Hakim Syuraih that he was appointed
judge by Ali but it did not hinder him to give his just judgment, considering
that justice is Allah’s law which must be exercised and applied to everyone.
On the above mentioned case Syuraih mentioned the saying of the prophet:
The witness of the complainant is a must and sworn statement is a must on
the defendant. At that juncture Ali was unable to produce real witnesses
except his sons (Hassan and Hussien). The judge disqualified the family as a
witness but the Jew continued taking an oath that the steel shield was his
property. Thus, the judge Syuraih gave a decision in favor of the Jew because
the Jew’s reason on his oath was stronger than that of Ali.

Ali accepted and respected the decision of judge Syuraih saying: “Syuraih was
truth and I am not because | failed to have a witness and evidence.”

The independence of judge Syuraih as a judge, his courage and the respect
and acceptance of Ali, the caliph on the judgment of Syuraih influenced the
Jew. Thus, the justice of the judge and the caliph Ali convinced the Jew to
return to Ali his steel shield, saying “O leader of the believers take this steel
shield because you are owner and then the Jew entered into the fold of Islam.
Ali bin AbiThalib gave his steel shield to the Jew, who became Muslim, as a

gift.



3.3 Activity
Materials Needed: Case Study of Ali and Shyurai
Whiteboard and Pen

1. The students will be grouped into three (3) depending upon the class size.
Each group will be given a case for brainstorming and analysis.
3. Facilitator will give 10 minutes for each group to process their answers to the following
questions:
e What wisdom can be garnered from the narrated story?
e Why must the seeker of justice accept the decision of the judge through patience
and perseverance?
e What will be the result if the judge and the seeker of justice will not respect the rule
of law? Why?
e Are there many people of high status on the society following the law? Give an
example.
e What peace concepts can be drawn from the above case?

N

4. The group representative will present the result of the group discussion.
5. Facilitator will process the insights pointing out issues on peace.

3.4 Check for Understanding/Evaluation

1. Why is it important to have Rule of Law?
2. How can Rule of Law contribute to peace and order?




Lesson 4
Understanding Good Governance

4.0 Objectives

At the end of the lesson, students will be able to:
1. Define the term governance and its scope;
2. ldentify Islamic concepts of principles of government;
3. Demonstrate good governance in the classroom; and,
4. ldentify peace concepts from practices of good governance.

4.1 What is Good Governance?

Governance refers to the process of decision-making and the process by which decisions are
implemented (or not implemented). According to ESCAP (Economic and Social Commission for
Asia and the Pacific), governance can be used in several contexts such as corporate governance,
international governance, national governance and local governance.

Since governance is the process of decision-making and the process by which decisions are
implemented, an analysis of governance focuses on the formal and informal actors involved in
decision making and implementing the decisions made and the formal and informal structures
that have been set in place to arrive at and implement the decision. Government is one actor in
governance. Other actors involved in governance vary depending on the level of government
that is under discussion. In rural areas, for example, other actors may include NGOs, research
institutes, religious leaders, finance institutions, political parties, the military etc.

All actors other than government and military are grouped together as part of the “civil
society”. In some countries in addition to the civil society, organized crime syndicates also
influence decision-making; particularly in urban areas at the national level. Good governance
has eight (8) major characteristics. It is participatory, consensus oriented, accountable,
transparent, responsive, effective and efficient, equitable and inclusive and follows rule of law.
It assures that corruption is minimized, the views of minorities are taken into account and that
the voices of the most vulnerable in society are heard in decision-making. It is also responsive
to the present and future needs of society.

Participation. Participation by both men and women is a key cornerstone of good governance.
Participation could be either direct or through legitimate intermediate institutions or
representatives.



Rule of Law. Good governance requires fair legal frameworks that enforces impartially. It also
requires full protection of human rights, particularly those of minorities. Impartial enforcement
of laws requires an independent judiciary and an impaired and incorruptible police force.

Transparency. Transparency means that decisions taken and their enforcement are done in a
manner that follows rules and regulations. It also means that information is freely available and
directly accessible to those who will be affected by such decisions and their enforcement. It
also means that enough information is provided and that it is in easily understandable forms
and media.

Responsiveness. Good governance requires that institutions and processes try to serve all
stakeholders within a reasonable timeframe.

Consensus Oriented. There are several persons and as many view points in a given society.
Good governance requires mediation of the different interests in society to reach a broad
consensus on what is the best interest of the whole community and how this can be achieved.
It also requires a broad and long-term perspective on what is needed for sustainable human
development and how to achieve the goals of such development.

Equity and Inclusiveness. A society’s well being depends on ensuring that all its members feel
that they have a stake in it and do not feel excluded from the mainstream of society. This
requires all groups, but particularly the most vulnerable, have opportunities to improve or
maintain their well-being.

Effectiveness and Efficiency. Good governance means that processes and institutions produce
results that meet the needs of society while making the best use of resources at their disposal.
The concept of efficiency in the context of good governance also covers the sustainable use of
natural resources and the protection of the environment.

Accountability. Accountability is a key requirement of good governance. Not only
governmental institutions but also the private sector and civil society organizations must be
accountable to the public and to their institutional stakeholders. Who is accountable to who
varies depending on whether decisions or actions taken are internal or external to an
organization or institution. In general, an organization or an institution is accountable to those
who will are affected by its decisions or actions. Accountability cannot be enforced without
transparency and the rule of
law.(http://www.unescap.org/pdd/prs/ProjectAcitivities/Ongoing/gg/governace.asp, June 4, 2008).

4.2 Governance in Islam


http://www.unescap.org/pdd/prs/ProjectAcitivities/Ongoing/gg/governace.asp

The following Qur’an verses manifest governance in Islamic context:
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“We have sent Our Messengers with explanations and sent the Book and
the Balance down with them, so that mankind may conduct themselves
with all fairness. We have sent down iron laden with grim violence as
well as benefits for mankind, so that God may know who is supporting
Him and His Messenger even though (He is) Unseen, God is Strong,
Powerful”. (Qur'an 57:25)

4.3 Activity
Materials Needed: Meta cards, pens, Whiteboard

1. Distribute meta cards and pens to students.

Provide lecture on the scope of good governance.

3. Ask students to write on meta cards word or words that can describe good
governance.

4. Ask students to post on the blackboard and ask students to explain their output.

5. Facilitator will synthesize the output.

-

4.4 Check for Understanding/Evaluation

1. Define in your own words the term governance.
2. What practices are attached to good governance?

Lesson 5




People’s Participation in Governance

Objectives

At the end of the lesson, students are expected to:
1. Describe how people participates in governance;
2. Demonstrate good governance in the classroom;
3. Identify people who has power to govern, to decide and participate in governance;
and,
4. Cite practices of governance in the context of Islamic perspective.

5.1 Participatory Democracy

Democracy (government by the people) requires the people to participate in the affairs of
government including the setting of public policy as well as the implementation of political
systems and government programs. People’s participation in ruling does not begin and end in
voting. After participating in elections, citizens should continue participating in government and
should not leave everything to those who elected.

Participatory democracy strives to create opportunities for all members of a political group to
make meaningful contributions to decision-making, and seeks to broaden the range of people
who have access to such opportunities.

Participation means the involvement of people in the economic, social, cultural and political
processes that affect their lives. In some cases, the people may have direct control over these
processes (as in the case of voting during elections), while, in other cases, the control may be
partial or indirect (as in the case of pressures through public opinion).

The important point is that people have constant access to decision-making. If democracy is
the “rule of the people”, then, it is in their meaningful participation in the decision-making
processes of government that their power can be realized.



Figure 10--Democracy requires active citizenship

5.2 Participation in Islam

According to Taha Jabir al-Alwani, a leader of Muslim-Americans in the United States noted:

an

“Our participation is an obligation in Islam, and not merely “"a right’
that we can choose to forfeit at will. It affords us the opportunity to
protect our human rights, guarantee the fulfillment of our needs,
and work for the improvement of living conditions for Muslims and
non-Muslims in America and abroad... Whatever helps us to achieve

a4

these noble goals becomes ‘Islamically obligatory’.



5.3 Activity

1. Begin by asking the students to come up with a symbol of the profession in
which they would like to work (stethoscope for doctors, chalk for teachers
and books for authors, etc.).

2. The students should then hold a "mock class reunion" where they introduce
themselves to the rest of the class and tell what they have been doing as a
profession. List those professions on the board as students present their
jobs. Then, question students about the missing professions. For example,
what if there were no doctors or police officers?

3. Then the facilitator then calls selected students (those with diverse
professions) and ask this question: “In your profession have you been a good
citizen? “ From the answers of those who were called, facilitator leads in
coming up with the qualities of a good citizen.

5.4 Check for Understanding/Evaluation

1. From the activity, what are the qualities of a good citizen?
2. Why are good citizens important in democracies?




Lesson 6
Public Transparency and Accountability

6.0 Objectives

At the end of the lesson, students will be able to:
1) Understand and differentiate public transparency and accountability;
2) Comprehend Islamic concepts of public transparency and accountability; and,
3) Identify peace concepts from Islamic concepts of public transparency and accountability
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“Verily, Allah commands that you should render back the trusts to
those to whom they are due; and that when you judge between men,
you judge with justice. Verily, how excellent is the teaching which He
(Allah) gives you! Truly, Allah is Ever All-Hearer, All-seer”. (Qur'an
4:58)

6.1 Defining Transparency and Accountability

Transparency and accountability imply good leadership in society and these terms can also be
used in evaluating the formal leadership, i.e., the president, governor, mayor and other leaders;
and even informal leadership, i.e. leaders of institutions and organizations.

Transparency requires that in the performance of the leader in implementing and improving
various activities, his/her acts should be open to inquiries by those concerned. Accountability,
on the other hand, means that leaders should be answerable for their actions. These are basic
concepts in a democracy. The main objective of transparency and accountability in governance
is to establish people’s control over those that exercise power on their behalf.



6.2 Activity

Materials Needed:

Newspaper clippings, caricatures on issues concerning corruption, nepotism, or editorial
article about the issue.

1. Facilitator will group students into two (2).
2. Facilitator will give editorial articles to one group and pictures to another
group.
3. Each will be given 10 minutes to brainstorm and discuss answers to the
following questions:
e \What are the issues raised on the article about corruption?
e Describe actions (facial expressions) of people who are corrupt and
practices nepotism
e Give solutions to the problem on corruption and nepotism.
e |dentify effects of corruption and nepotism to transparency and
accountability.

6.3 Check for Understanding/Evaluation

1. What contributes to transparency and accountability in the government?

2. Describe desirable practices that contribute to transparency and
accountability.

3. Identify peace concepts related to economic development from your
knowledge on transparency and accountability.




Chapter Summary

“Shall | tell you of something more excellent in degree than fasting and
alms giving and prayers? It is to promote peace”. (Muslim: Abu Daud
IbnMajah)

“Shall I tell you what type of charity is most pleasing to God? It is to restore
Peace where Peace is disturbed”. (Kunzu al-Hagiqa)

The chapter somehow enlightens us on how democracy, justice and good governance can
promote peace living within the context of Islamic teaching manifested in the Qur'an and
Hadith. Indeed, the fundamental concepts of peace can be viewed by how people manifests
their belief and submission not only to the Law of God but to man-made laws which regulate
the manner and orderly ways of living. It is then imperative for us to fully understand the role
each one plays in this world. Knowing this would require our understanding of Qur’an and
Hadith.

END OF CHAPTER FOUR
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' Chapter V

Conflict, Violence and

Conflict Resolution
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Introduction

This chapter discusses the nature of conflict and violence. It traces not only its forms but also
its causes and effects on individuals, groups, communities and nations, most especially on
women and children who are the innocent and helpless victims. It also describes the vital role
of dialogue and communication in conflict resolution. Skills and techniques in confronting
various conflicts in everyday life are also introduced.

Objectives
At the end of the chapter, students should be able to:
1. Distinguish between constructive and destructive conflict

2. Understand the relationship between conflict and violence
3. Understand some key concepts in conflict resolution



Lesson 1
Understanding Conflict and Violence

1.0 Objectives
At the end of the lesson, students should be able to:

Explain and illustrate the difference between constructive and destructive conflict;
Understand the different types of conflict;

Understand the relationship between conflict and violence; and,

Explain conflict and violence from an Islamic perspective

PwnNe

1.1 Constructive and Destructive Conflict
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"Mankind were but one nation, but differed (later), had it not been for a word
that went forth before from thy Lord, their differences would have been settled
between them. (Qur’an 10: 19)

All mankind was created one, and Allah’s Message to mankind is in essence one, the Message
of Unity and Truth. However, as selfishness and egotism got hold of man, certain differences
sprung up between individuals, races, and nations, and in His infinite Mercy, He sent them
messengers and messages to suit their varying mentality, to test them by His gifts, and stir
them up to emulation in virtue and piety.

The issues of conflict and violence have become important not just to Mindanao and the
Philippines but to the world as well. We generally think of conflict as something to be avoided;
in other words, as negative and destructive. However, conflict can also be positive and
constructive.



DESTRUCTIVE CONFLICT

[

Diverts energy from real task
Destroys morale

Deepens differences and obstructs
cooperative action

Creates suspicion and distrust
Leads to violence

CONSTRUCTIVE CONFLICT

]

™
M
™

Allows people to face and clarify
certain issues

Improves problem-solving quality
leading to change and growth
Improves communication
Strengthens relationships when
creatively resolved

1.2 Types of Conflict

A statement says, “Where there is conflict there is violence and destruction.” It is important to
emphasize the difference between conflict and violence. Conflict maybe defined as the “tension
or struggle arising from opposing actions, beliefs, thoughts, opinions, feelings.” It may arise
from one’s self as in the case of a person who has opposing roles. A very religious person who
values honesty, for example, maybe conflicted when faced with hunger and poverty. This is

INTRAPERSONAL CONFLICT.




Figure People having heated discussion

Conflict may also arise between two or more people as in the case of two schoolmates who
may have differences in personalities, wants, or values. This is INTERPERSONAL CONFLICT.
Groups may also conflict in terms of vision, issues, goals and group values. This is INTERGROUP
CONFLICT.

1.3 Islam and Conflict

Islam perceives conflict as natural in the lives of men and women (Sunnatullah). Conflict is
intended to test the resolve of men and women in their pursuit of the right path. It is very
important to understand that conflicts between peoples and ethnic groups, and nations are
happening. Conflict may also arise between the people and Allah if the people will not abide by
the teachings of Allah. Conflict may also exist between them and the Creator due to ignorance
and weakness of faith, which always results to the destruction of self and other people.

1.4 Violence



Violence is the negative result when conflict is not peacefully resolved. It is the destructive type
of conflict that has to be avoided. This is opposed to the positive and constructive type of
conflict which was previously discussed. In another sense, a person or group utilizes violence,
instead of peaceful means, in order to deal with conflict. This kind of violence is demonstrated
for example, through the “all-out war” policy of government in addressing the conflicts in
Mindanao.

Violence, however, does not only refer to conflicts involving the physical use of force. It is also a
form of violence when the government turns it back or neglects its obligations to its people,
especially the poor and marginalized. Some form of violence may also result from certain
assumptions or prejudices that one makes based on culture, ethnicity, or religion.

There are therefore three types of violence:

1. Direct or overt (e.g., violence as a result of armed conflict as experienced in Mindanao,
rido (clan conflicts), extra-judicial killings, collateral damage of the war on terror)

2. Structural Violence refers to indirect violence caused by an unjust structure as in the
case of deaths due to malnutrition or government inefficiency to handle a crisis.

3. Cultural violence may blindly drive one person or one group to inflict direct or structural
violence as in the case of a government’s prejudice against a cultural minority that leads
to its negligence of their welfare or worse towards state violence in terms of expelling or
exterminating them.



1.5 Activity
“Classifying Conflicts”
(To be done before the lesson)

1. Tell your students to write down on a piece of paper five examples of conflicts
they have experienced or they know about (at home, in school, with friends, in the
community, in the country, etc).

2. Ask your students to form pairs and begin sharing their lists. Then instruct them to
form one list of five conflicts.

3. Ask the pairs to match up with another pair and group similar “conflict situations”
on their lists. Tell them to come up with a name or category for each cluster of
conflicts.

4. The class then comes together to discuss the categories they created and
examples for each.

5. The facilitator then discusses the lesson above emphasizing the classification of
conflicts---intrapersonal, interpersonal, intergroup; and, destructive and,
constructive.

1.6 Check for Understanding/Evaluation
Facilitator asks students to explain how an example of a destructive kind of conflict can
become positive and constructive.




Lesson 2
Factors Leading to Conflict

2.0 Objectives
At the end of the lesson, the learners should be able to:

1. ldentify and enumerate factors leading to conflict and violence.
2. Provide examples of conflicts and the factors that led to them.

2.1 Factors Leading to Conflict
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“Then He showed him what is wrong for him and what is right for him. Indeed he
succeeds who purifies his own self (i.e. obeys and performs all that All ordered, by
following the true Faith of Islamic Monotheism and by doing righteous good
deeds). And indeed he fails who corrupts his own self (i.e. disobeys what Allah
has ordered by rejecting the true Faith of Islamic Monotheism or by following
polytheism or by doing every kind of evil wicked deeds)”. (Qur'an 91:8-10)



Figure 11 --- Even families experience conflict

As we have learned, conflict is part of our lives ---a couple arguing about their family expenses;
neighbors who do not see eye to eye because of an argument over property, classmates who
debate over a particular issue. It is important that people resolve conflicts peacefully before it
becomes destructive. To do this, it is important to understand the factors that led to such
conflict. These factors may be:

CULTURAL FACTOR—Given that everyplace has its own culture and traditions, conflict
sometimes arises between the dominant/majority culture and the minority. Generally, the
majority and the minority can co-exist harmoniously by peacefully resolving conflicts that may
arise. Nevertheless, there are instances when the majority inflicts violence upon the minority by
forcing them to give up their distinct culture and adopt that of the majority. As a response,
minority groups also employ violence against the majority group.

SOCIAL-STRUCTURAL FACTOR- Some hierarchical structures may also create conflict. This may
occur in the relationship, for example, between rich and poor, man and woman, Ulama and
professionals and others. Members of the mentioned class have its own thinking and may
function differently from the life structure of society. In order to harmonize the relationships in
the social structure of the society, a just religious constitution or law, like Islam, which is a
solution to all kinds of conflicts, must be established.



ECONOMIC FACTOR-- Mankind is created by Allah having differences in necessities. Islamic
literature classified man’s needs and wants into three:

a. Dharuriyaat or basic needs such as: food, water, clothes, shelter, health and education.
b. Hajiyaat or wants such as cars and wealth.
c. Tahsiniyaat or luxury such as jewelries and ornaments.

The fulfillment of these needs and wants depend on a just and equitable economic system. Our
economic system, however, is often characterized by greed, injustice and inequity. This creates
conflict because it creates a system that favors the haves to the disadvantage of the have-nots.

While profit making is not inherently evil, the creation of wealth must preserve the rights of
everyone in the spirit of justice, fairness, equity and the welfare of all. Most importantly, this
has to be done with the foundation of faith and worship to Allah.

Unjust and iniquitous economic systems have led many Muslim countries to suffer from
underdevelopment. Consider for example that many Muslim countries are poor although they
have rich and abundant natural resources and that power in manipulated only by a few nations
in the world.

POLITICAL FACTOR-Destructive conflict also arises due to political factors. This may refer to
negligence of, and abuse of power by the leaders; apathy of the people; weakness of the law,
government institutions and the people implementing the law, the lack of transparency.

Conflict also arises when political institutions cannot unite its people around a vision that is
clear and beneficial to everyone. The national vision must be for the common good and not just
for the good of one person or group.

Political leaders are the ones executing the rule of law, and considered as the protector of the
community who dispenses justice in the society. The people must not be so indifferent that
they rely solely on government. The followers are also stakeholders in the progress and
development of the society. They must collectively act for the betterment of their society.
Allah’s commandment on this was mentioned in Al-Maida 2. There must be cooperation on
goodness, piety and avoidance of sins and hatred.



2.2 Activity
Materials Needed: = Manila paper, pens, whiteboard

1. Facilitator divides learners into four (4) groups. Every group chooses for name or
a place where conflict exists (examples: Basilan, Luzon, Cotabato, Davao, Lanao,
Tawi-Tawi, Zamboanga, etc). Facilitator will also appoint group leaders.

2. Members of every group identify and discuss among themselves what are the
factors leading to different conflicts and write these on a manila paper. Outputs
are to be classified under four (4) labels: Cultural, Social-Structural, Economic,
and, Political.

3. After the learners are done, they go back to their sits while every group leader
posts the group’s work (Manila paper) on the chalkboard for discussion and
analysis.

4. Facilitator asks the following questions:

e What are the common conflicts reflected on the manila papers (by
classification)?
e Are there factors not appropriately listed under the different
classifications?

5. Facilitator asks volunteer learners to narrate their personal experiences of
conflict and violence.
6. After every story is told, facilitator asks the following questions:

e What is the conflict or violence in the story?
e Write on the chalkboard the factors that lead to the conflict or violence

2.3 Check for Understanding/Evaluation
Facilitator tells learners to write on a piece of paper as many conflicts and violencs




Lesson 3
Approaches in Conflict Resolution

4.0 Objectives

At the end of the lesson, the students should be able to:

1. Present methods or ways of resolving or settling conflict and violence.

4.1 Approaches to Resolving Conflict

It was explained that conflict does not necessarily lead to violence. Conflict arises around the
world but it can be either positive or negative depending on how one resolves them. Conflict
can be productive because by listening to other perspectives, a solution may be found through
natural negotiation or collaboration. Conflict is destructive when issues are left unresolved or
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“O you who believe! Enter perfectly in Islam (by obeying all the rules and
regulations of the Islamic religion) and follow not the footsteps of Shaitan
(Satan). Verily! He is to you a plain enemy”. (Qur’an 2:208)

there is coercion and dominance by one group over others.

How do we resolve conflict so that it will not lead to something destructive? Here are some

concepts that can help one acquire the tools for resolving conflicts.

Different Roles in conflict resolution

1)
2)

3)

Good offices—a third party merely acts as a communications link between the two opposing
sides and represents an enhancement of communications.
Mediation—a third party not only acts as a communications link but is an active participant
in the negotiations and is encouraged to contribute to them
Conciliation—this is typically implemented by a commission rather than an individual. The
commission requires terms of reference agreed by all parties, and the third party thereby
has a legal basis for operation

Basic principles of conflict resolution
1) Paying attention—the person and the problem must receive total attention
2) Listening—this requires total focus and concentration



3) Reassurance—Show that the argument is being understood and include the use of open
questions.

Figure 12 --- People engaged in a dialog to settle conflicts

Some approaches for conflict resolution

= Ensure that each side of the conflict is treated equally in all respects
= Check that each side has made its case and understood the case of the opposition
= Encourage negotiation, including compromise

= Control the discussion, focusing on the case and eliminating threats
= |mpose intermissions or postponements when appropriate

= Decide if the meeting should be abandoned

= Defuse stressful situations

= Encourage the development of empathy

= Summarize key arguments

= Encourage sharing

= Use and encourage humor

= Judge when the situation is appropriate for more formal resolution



Some verses from the Holy Qur'an and Hadiths of the Prophet Muhammad —peace be upon
him- regarding resolution of conflicts.
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“In most of their secret talks there is no good; but if one exhorts to a deed of
charity or goodness or conciliation between people (secrecy is permissible); to
him who does this, seeking the good pleasure of Allah, We shall soon give a
reward of the highest (value).(Qur’an 4:114)
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”lf a wife fears cruelty or desertion on her husband’s part, there is no blame on
them if they arrange an amicable settlement between themselves; and such
settlement is best; even though men’s souls are swayed by greed. But if ye do
good and practice self-restraint, Allah is well acquainted with all that ye do”.
(Qur'an 4:128)
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In a Hadith narrated by Humaid lbn Abdurrahman, according to his mother —
referring to Um-Kalthoum-may Allah be pleased with her. The messenger of Allah
(peace be upon him) said: “He who resolved conflicts between two is not lier, he

utter a good words or grow a good plants”. Bukhari and Muslim



4.2 Activity
“Resolving Conflicts”

1. Divide participants into groups of four or five. Prepare enough space in the
room for small groups to perform skits.

2. Ask participants to share a story about a time when they personally
experienced conflict in their lives (in their families, schools, community, etc).
Post some questions to guide the group discussion:

. What went wrong in the situation you shared?
= How did you try to address the issue?

. How did the experience end?

. How could the event have been more fruitful?

3. Ask each group to choose one story to role-play for the rest of the class. Some
people are less comfortable "performing"” in front of the class, so encourage
them and mention that everybody will have an opportunity to participate in a
role-play. Role-plays should last no longer than 3 minutes.

4. After providing time for small groups to plan their role-plays, ask groups to
volunteer to perform their skits.

5. Following each skits, use or adapt the following questions to tease out the
issues and strategies for addressing them:

= What are the primary issues introduced by this conflict
situation?

. What are the dangers of continuing a dialogue in response to
the situation?

= What are some strategies for managing the conflict situation?

A Note to the Facilitator
It is always important when activities call for participants to share their own stories
and make themselves vulnerable to remind the group about active listening.
Consider starting the activity by sharing a story from your own experience to ease
the tension.




Lesson 4
Children in Conflict

6.0 Objective

At the end of the lesson, the students should be able to:

1.  Understand the impact of conflict on children.
2. Become aware of the conditions of children in conflict situations in the Philippines.

6.1 Impact of Conflict and Violence upon Children
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“And let those (executors and guardians) have the same fear in their minds as
they would have for their own, if they had left weak offspring behind. So let them
fear Allah and speak right words”. (Qur’an 4:9)
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“And kill not your children for fear of poverty. We shall provide them as well as
for you. Surely, the killing of them is a great sin”. (Qur’an 17: 31)

In armed conflict, children are the most affected. In the Philippines, the lives of more than a
million Filipinos have been filled with anguish and anxiety due to the internal armed conflict.



Figure 13---Children are most vulnerable in times of conflict

Of this number, more than half are children below 18 years of age. In 1991, the Department of
Health noted that about 4.5 million Filipino children were directly and/or indirectly affected by
the armed conflict since 1972. From 1986 to 1988, about 209,703 children were affected by
government’s counterinsurgency program in the entire country.

Some of these children:

= Were forced to evacuate to refugee camps;

= Had been killed during military operations;

=  Were murdered and wounded in massacres;

= Were arrested, tortured and detained;

= Suffered from malaria/dysentery and other diseases; and

= Were victims of emotional/psychological stress from the trauma and effects of the total
war [of the military] on families and communities

Children most likely to be recruited and forced into conflict are: (1) poor; (2) separated from
their families; (3) displaced from their homes; (4) living in a combat zone; and (5) with limited
access to education. They also come from communities, which have inadequate social services.



Figure 14 --- Children from poor families are most likely to be recruited and forced into conflict

Due to their participation in the conflict, children generally end up with physical disabilities or
dead. They also experience psychological trauma (sleeplessness, illness), fear, illiteracy, and the
destruction of their livelihood and property. In addition, children aged from 7 to 15 exposed to
armed conflict suffer “multiple symptoms of mental disturbance and mental morbidity.”
Moreover, families and individuals are psychologically affected manifesting in their feelings of
“lack of sense of control and responsibility” over their lives.

There are also documented cases of children undergoing torture and detention on suspicion of
being combatants. Of the documented cases of torture from 1976 to 1995, 326 out of the 415
victims or 79 percent were 15 to 18 years of age. Of these torture victims, 85% were males,
while 15% are females.

At the time of their arrest or detention, children were agricultural workers, either as farmhands
(61% or 250 cases) or farmers (17% or 70 cases). Fifteen percent (60) of the children were
enrolled in schools.

The physical effects are pain and injury, scars, permanent damage to bodily movements or
functions, and deterioration of health. On the other hand, the psychological effects are fear and
anxiety, helplessness and apathy, sudden changes in behavior and difficulties in social
interaction, learning difficulties, loss of self-esteem and other psychological consequences,
including mental disorder.



6.2 Activity
Materials Needed:  Pictures or posters reflecting conflict and violence
Crayons (assorted colors)

1. Facilitator will spread pictures or posters reflecting the effects of conflict and
violence upon children (examples; child in trauma, burning houses and school
buildings, hungry children in tattered clothes, etc).

2. Facilitator will ask a volunteer learner to pick up one picture or poster and post
it on the chalkboard then interprets its meaning, one at a time until all the
pictures or posters are posted. Facilitator asks the following questions that will
guide the learners:

= What is shown in the picture or poster?

= How do you feel about it?

= Do you like to be in that situation? Why?

= Are there ways to prevent that from happening?

= What can you do to prevent that from happening?

Collage-Making
3. Facilitator divides the learners into four (4) groups and provides them with
coloring materials. Each group is tasks to make a collage reflecting what they
want in their lifetime.
4. After the activity is done, drawings are posted in front of the class.
5. Facilitator asks every group leader to interpret their work of art (drawing).
6. After the synthesis, facilitator gives additional inputs.
6.3 Evaluation

Facilitator asks learners to enumerate and write on the chalkboard what other
impacts of conflict and violence do they know or aware of.




Lesson 5
Impact of Conflict and Violence on Women

7.0 Objectives

At the end of the lesson, students should be able to identify, enumerate and understand the
impact of conflict and violence on women.

7.1 Violence on Women

Violence against women is a technical term used to collectively refer to violent acts that are
primarily or exclusively committed against women. Similar to a hate crime, this type of violence
targets a specific group with the victim’s gender as a primary motive. The United Nations
General Assembly defines “violence against women” as “any act of gender-based violence that
results in, or is likely to result in, physical, sexual or mental harm or suffering to women,
including threats of such acts, coercion or arbitrary deprivation of liberty, whether occurring in
public or private life”. The 1993 declaration on the Elimination of Violence against Women
noted that this violence could be perpetrated by assailants of either gender, family members
and even the “State” itself. Worldwide governments and organizations actively work to combat
violence against women through a variety of programs. (From Wikipedia, the free encyclopedia)

Some experts believe that the history of violence against women is tied to the history of
women viewed as property. Moreover, there is a prevalent notion of gender roles of the
women subservient to men (and also other women). The World Health Organization reports
that violence against women put an undue burden on health care services with women who
have suffered violence being more likely to need health services and at higher costs.

Types of Violence

= Domestic Violence. Women are more likely to be victimized by someone that they are
intimate with commonly called “Intimate Partner Violence” or (IPV). The impact of
domestic violence in the sphere of total violence against women can be understood
through this example: 40-70% of murders of women are committed by their husband or
partners. Studies have shown that violence is not always perpetrated as a form of
physical violence but can also be psychological and verbal. Violence in the context of
marriage is also called domestic violence. Instances of IPV are usually not reported to
police/authorities. Thus many experts believe that the true magnitude of the problem is
hard to estimate.

= Rape

= Sexual harassment



7.2 Activity

Facilitator divides the learners into six (6) groups. Every group selects its
leader who will facilitate the group activity;

Distributes pictures or posters reflecting the impact of conflict and
violence on women (i.e. economy, health, morality, social, faith/belief,

etc);

Ask learners to discuss what they see and understand about the images on
the picture or poster.

After the group activities, every group leader presents the groups output
and the picture or poster before the class

Facilitator processes and synthesizes the output of the group leaders.

Facilitator can gives additional lecture or inputs.

7.3 Evaluation: Written or oral

Facilitator asks learners to enumerate the other impacts of conflict and violence
on women that they know or have heard from other sources.

After the evaluation activity, the facilitator gives a follow up evaluation by asking
volunteer learners to explain some of their enumerated answers.




Chapter Summary

Chapter five introduced you to the different conceptions of conflict and violence. A harmonious
society becomes difficult to achieve if members of that society cannot settle their differences in
a peaceful and civilized manner. Society, in fact, becomes impossible if violence prevails.

Conflict is an essential part of social life as individuals have different wants and interests. The

preceding chapter introduced you to different ways in peacefully resolving conflict so that in
cases where interests clash it can have a civilized resolution.

END OF CHAPTER FIVE



\
Chapter VI
Leadership in Islam -
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Introduction

This chapter discusses the Islamic perspective on power as well as on legitimacy and authority.
It also covers leaders’ qualities and responsibilities to society. Attributes of leaders as
exemplified by early caliphs are shown to illustrate the modest and ideal leadership style. This
is within the context of Islamic teachings through the Qur’an and the ways and practices of the
Prophet Mohammad (p.b.u.h).

Objectives

At the end of the chapter, students will be able to:
1. Describe the Islamic perspective of leadership;
2. Identify the qualities of a leader;
3. Describe the responsibilities of leaders in a society; and
4. lllustrate attributes of Muslim leaders and matches them to contemporary
gualities desired for a leader.



Lesson 1
Islamic Perspective of Leadership

1.0 Objectives

At the end of the lesson, students should be able to:
1. Gain understanding on what is the Islamic perspective of leadership;
2. Describe how power system is exercised in Islam; and,
3. [lllustrate Muslim leadership style.

“And (remember) when your Lord said to the angels: ‘Verily, | am going to place
(khalifha/mankind) generations after generations on earth’. They said: ‘Will you
place therein those who will make mischief therein and shed blood, - while we
glorify you with praises and thanks and sanctify you’. He (Allah) said: ‘I know that
which you do not know”. (Qur’an 2:30)

1.1 Islamic Concepts of Legitimacy and Leadership

Leadership in Islamic literature is a term that means “Khila’afah, Amaa’rah, Mamlakah,
Imaa’mah and Wila’ayah”. A leader is called Khalifah, Sultaan, Amiir, Malik, Imaam and Wali.
Originally, these terms do not differ in meaning but when Islam spread, its usage diversified.
The term Khalifah referred to an executive leader while Amiir was used among groups. Amiirol
Mu’miniin pertains to a governor or a leader fighting Allah’s enemies. Nowadays, this term is
still used.

Imaam is a term used for a leader who has good knowledge of Islam, i.e. Imaam Malik, Imam
Shafi’e. Both titles refer to a leader who has deep knowledgeable of Islam and his way of
leadership is more on religious way. On the other hand, the term Wali was used during the time
of Prophet Muhammad (S.A.W) referring to a leader of a province.

Understanding leadership in Islam requires us to discuss first the concept of legitimacy.
According to the Islamic scholar Mohammed al-Asi the Islamic concept of legitimacy differs
fundamentally from other systems. In Islam, there are two types of legitimacies: divine and
popular.



While most democratic systems consider popular legitimacy (the will of the majority) as
supreme, Islam requires divine legitimacy (that is, legitimacy acceptable to Allah) as an essential
pre-requisite. Legitimacy cannot only come from the people but most importantly from Allah.
Divine legitimacy is acquired when the leader obeys Allah and the Prophet; only then is he
entitled to people's obedience (Al-Qur'an 4:59). To be valid, popular legitimacy must be based
on divine legitimacy. To be fulfilled, divine legitimacy requires popular legitimacy. Leadership in
Islam, therefore, must have both divine and popular legitimacy.

Some argue that the inclusion of divine legitimacy makes Islam incompatible with democracy.
However, if one looks at Philippine elections, the Catholic Church and other organized religions,
they emphasize the same things; aside from competence, people look for God-fearing leaders
with enviable values. This is the hallmark of homegrown democracies: the ability to adapt to
specific cultural contexts.

Zafar Bangash, in his paper “The Concepts of Leader and Leadership in Islam,” stressed the
complementary relationship of both divine and popular legitimacies:

Popular legitimacy does not automatically follow from divine legitimacy. It
invariably requires a period of struggle but in order for it to be valid, it
must be underpinned by divine legitimacy. It also needs emphasizing that
the divine message is not implemented in a vacuum; it requires an
audience, that is a society, for its actualization. When it is not, and cannot,
be enforced, the mission remains incomplete. In this sense, the mission of
the Prophet Muhammad, upon whom be peace, was the most successful
because he achieved control over a territory where the laws of Islam were
fully implemented. The converse is equally true: if the Prophetic message is
not fully implemented in society, it remains incomplete. Similarly, popular
legitimacy without divine legitimacy is unacceptable and is considered a
rebellion against the commands of Allah. (From www.islamicthought.org)

The Islamic concept of leadership was also discussed in the module for the 2008 ARMM
elections Trainers Training Manual thus:

On leadership. Allah, the All Knowing, All Seeing, first introduced the
concept of leadership of man’s (Adam) divine representation on earth
as khalifa (vicegerent/leader) upon all His Creations, said in (Surah
Bagarah, Verse 30) “ Note on that occasion, when your Rabb said to the
angels: “I am going to place a vicegerent on earth”. They said: “Will you
place there one who will make mischief and shed blood while we sing
Your praises and glorify Your name?” Allah said: “l know what you know
not”.



1.2 Leadership in Islamic History

The different models for choosing a leader as viewed by Islamic history started during the time
of the orthodox caliphs. In the early period, consultations among the leaders or companions
were held to determine who would be the leader or caliph. Abubakr As-Siddig (11-13 H/ 632-
634 M) was chosen as a caliph after the debate between the immigrants and the helpers at
Sagifah Banu Saidah. Prior to the designation of Abubakr as a caliph, many of the followers of
Ali were against him because of their belief that Ali bin Abu Talib originally came from the Ahlol
bayt. Some believed that Ali was not happy during the enthronement of Abubakr as a caliph,
until the death of his wife Fatimah, the daughter of the Prophet Muhammad (p.b.u.h), because
his wife did not conform to the appointment of Abubakr As-siddiiq as a leader.

The second caliph, Umar bin Al-khattab (13-23 H/634-644 M) was chosen as a caliph through
the guidance of Abubakr after consultation with the companions of the Prophet Muhammad
(S.A.W). On the other hand, the designation of Usman bin Affan as third caliph was through the
initiative of six trustworthy Muslim persons believed to be capable of leading the Muslim
Ummah. They were: Usman bin Affan, Ali bin AbiTalib ,Zubair ibn Al-Awwam, Abdul Rahman
ibn Auf, Talha ibn Al- Zobair and Sa’ad ibn Wagqgqgas. These six Muslims had chosen Usman as the
third caliph.

The designation of Ali bin Abu Talib in the year (35-40 H/ 656-661M),s ucceeding Usman ibn
Affan, was through consultations with the companions of Prophet Muhammad (swa). Many
were in favor of Ali, but when he was chosen as a caliph, some governors opposed Ali especially
the Ummayyah family like Muawiyah ibn Abi Sufyan (Syrian governor) and Marwan ibn Al-
Hakam. Other opinion was presented that Muawiyah was, at first, agreeable with the caliphate
of Ali but he was asking Ali to settle first the case of Usman by executing Usman’s killers. Ali was
busy establishing his political affairs and the settlement of Usman’s case had to follow.

So many conflicts and violence happened when Ali was caliph. When Ali ibn Abi Talib died, the
leadership and power system changed into monarchy and dynasty. From that moment, only the
descendant of the king had the right to rule the nation(s). Leadership became a matter of
inheritance and can only be passed to members of the family of the king. In the event of
colonialism in different parts of Europe, Muslim countries were subjugated. From monarchy,
the government structure and practices were changed and patterned after the system of the
colonizer. It is noteworthy to mention that several Muslim majority countries that overthrew
their colonial masters adopted democratic forms of government (i.e. Malaysia, Indonesia,
Pakistan, Turkey)



THE CALIPHATE OF CALIPH OMAR BIN AL-KHATAB

Omar ibn Al-Khattab is one of the models to be emulated as a leader. When he
became the second caliph, he was widely as trustworthy. He strictly
implemented his duties and responsibilities. Almost every day and night, he
would go out like an ordinary man to watch and observe the condition of his
people in Madinah. One night, while walking around Madinah, Omar ibn Al-
Khattab heard a child crying. He went inside the house and found an old
woman with the crying child.

Omar asked the old woman: Why your child is crying?
Old woman: he is hungry.
Omar: And what are you cooking?

Old woman: | am pretending, cooking a stone so that my son sees that | am
cooking so that he can stop crying.

Omar was silent and became sad. The old woman she started criticizing the
caliph, not knowing that caliph Omar was beside her: “We have a leader who
does not care for his followers who are dying of hunger”. Omar said goodbye,
going out and crying unhappily because of the condition of his followers. He
went directly to the food supply office and carried one sack of food for the old
woman and her child. One of his staff was amazed when he saw Omar
carrying one sack of food. He asked Omar: “Oh! Amerol Mu’minin, can | help
you carry your load?” Omar refused, saying: “Will you be able to carry my sin
when | see my people dying of hunger?” Then he went directly to the house of
the old woman.

/




1.3 Activity
Materials Needed: = Meta cards, pens and masking tape
Stories of Muslim leaders written in Manila paper

1. Facilitators will group students into two (2) and role-play the story narrated
about the leadership style of Omar bin Al-Khatab’s leadership.
2. Facilitator will post questions to each group:
e Who is Omar bin Al-Khatab?
e What are the attributes of Omar bin Al-Khatabas a leader?
3. After twenty (20) minutes, each group will present their outputs.
4. After presentation, each group will be asked to provide answers to the posted
questions.
5. Facilitator will synthesize answers and solicit more insights from students
about the attributes of a good leader.

1.4 Check for Understanding/Evaluation

1. Identify from among leaders you know who possess some attributes of Omar
bin Al-Khatab




Lesson 2
Qualities of a Muslim Leader

2.0 Objectives
At the end of the lesson, student will be able to:

1. Identify and describe the qualities of a Muslim leader; and,
2. Assess if these qualities are found/ present among contemporary leaders.

2.1 What makes a Good Leader?

The right to run for public office is an integral right in democracies. Technically anybody should
have the opportunity to serve the nation. In addition to the minimum requirements on age,
citizenship and residence, the people expect (and rightly so) their leaders to possess the right
qualities of leadership. What makes a good leader? We must now examine the qualities a
person must possess in order to qualify for leadership in Islam. Some of these are enumerated
in the ayah:
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"It was by the mercy of Allah that you (O Prophet) were lenient with them, for if
you had been stern and hard-hearted, they would have dispersed from around
you. So forgive them and seek mercy for them and consult with them in the
conduct of affairs. And when you have resolved [on an issue], then put your trust
in Allah. Lo! Allah loves those who put their trust in Him" (Qur'an 3:159).

‘\

Zafar Bangash (“The Concepts of Leader and Leadership in Islam’ in www.islamicthought.org)
provided a good historical context to this as well as a discussion of the traits a leader must
possess:

A good example of this occurred prior to the battle of Uhud. When leaders of the Ansar realized
that the decision to go out of the city to fight was contrary to the wishes of the Prophet, they
wanted to reverse it. The Prophet (p.b.u.h.)however, felt that once it was decided, they must


http://www.islamicthought.org/

abide by it. He also reminded them that they must obey the Prophet, only then will Allah grant
them victory. This episode emphasizes the importance of the leader being resolute and the
people being obedient to him. Qualities of mercy and forgiveness by the leader are emphasized
in other ayahs of the Qur'an (9:128; 15:88).

Imam Ali, the fourth khalifah, in discussing the qualities of a leader said:

"O People! You know that it is not fitting that one who is greedy and
parsimonious should attain rule and authority over the honor, lives and
incomes of the Muslims, and the laws and ordinances enforced among them,
and also leadership of them. Furthermore, he should not be ignorant and
unaware of the law, lest in his ignorance he misleads the people. He must
not be unjust and harsh, causing people to cease all traffic and dealings with
him because of his oppressiveness. Nor must he fear states, so that he seeks
the friendship of some and treats others with enmity. He must refrain from
accepting bribes when he sits in judgment, so that the rights of men are
trampled underfoot and the claimant does not receive his due. He must not
leave the Sunnah of the Prophet and the law in abeyance, so that the
community falls into misguidance and peril."

Based on the foregoing, we can identify the following qualities for leadership:

. Knowledge and Hikmah (wisdom, insight);
. Tagwa (humility);

. ‘Adl (Justice) and Rahmah (compassion);

. Courage and bravery;

. Shura (mutual consultation);

. Decisiveness and being resolute;

. Eloquence;

. Spirit of self-sacrifice;

. Sabr (Patience).
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1. Knowledge and Hikmah

In numerous verses of the noble Qur'an, Allah says that the Prophet (p.b.u.h.) was given both
knowledge and hikmah (wisdom) (Al-Qur'an 2:129; 62:05); the two are not the same. Almost
anyone can acquire knowledge through study and hard work but hikmah comes only through
an inner enlightenment and by seeking sincere guidance from Allah. Hikmah is the ability to
apply knowledge to a particular situation to bring about the most desirable outcome. The noble
messenger was given both knowledge and hikmah because Allah had appointed him for a great
purpose in life. Hikmah is also essential for a Muslim leader because he is responsible for the
well-being of the Ummah (Muslim community). He has to deal and negotiate with hostile
powers as well as make decisions that directly affect the community.



There are many instances from the Prophet's Seerah where his hikmah achieved results that his
followers were unable to see immediately. The Treaty of Hudaibiyya illustrates the most striking
example in the sixth year of the hijrah where some 1,400 Muslims led by the Prophet were
prohibited by the Quraish from entering Makkah to perform Umrah. The conditions stipulated
in the treaty appeared on the face of it to be detrimental to the Muslims and even such close
companions as Omar ibn al-Khattab were unable to understand their true import at the time,
yet it was the Prophet's great hikmah that brought about the treaty whose benefits soon
manifested themselves.

2. Tagwa (humility or fear to Allah)

Islam lays great stress on taqwa (humility; being conscious of Allah's presence and fearing Him
at all times) not only for the leader but also for every believer. It is the only criterion by which
people are judged in Islam (Al-Qur'an 49:13). For a leader, it is even more important because
the power and authority he acquires can easily make him arrogant. While taqwa is much more
than being humble, it is among the many meanings of the term. Humility is especially important
for a leader since he is entrusted with the affairs of the community. Not seeking a leadership
position is part of tagwa. We see from the Seerah of the Prophet (p.b.u.h.) that his personal
honesty and integrity had already earned him the title of al-Amin (the trustworthy one) in
Makkah even before appointed as Prophet. Similar modesty and humility were apparent in the
conduct of the Khulafaa Ar-Rashidoon (the four rightly guided successors).

In his first speech as khalifah of the Muslims, Abu Bakr As-Siddiq proved himself an ideal of
modesty and humility. There was total absence of the kind of arrogance one finds in modern-
day rulers when they assume power. They proclaim their own virtues and the great feats they
will perform. Abu Bakr As-Siddiqg's attitude was totally different. He said:

"I have been appointed as ruler over you although | am not the best
among you. | have never sought this position nor has there ever been a
desire in my heart to have this in preference to anyone else... If | do right,
you must help and obey me; if | go astray, set me aright... Obey me so long
as | obey Allah and His Messenger. If | disobey them, then you have no
obligation to follow me".

There was a group of people who felt that Imam Ali should have been the khalifah instead of
Abu BakrSiddig. In an attempt to exploit this, Abu Sufyan went to Imam Ali offering to bring out
10,000 armed men, if he so desired. Imam Ali's reply is instructive:

"What you have said reflects your open enmity to Islam and the Muslims.
I do not want any help from you. All Muslims are brothers to each other;
only the munafiqun cut each other. We consider Abu Bakr to be fit for this
position otherwise we would not have let him assume it" [11].



Because of his tagwa, Imam Ali refused to encourage anyone or anything that would appear to
promote his personal interests or act in any way that might lead to fitna.

3. ‘Adl and Rahmah (Justice and Compassion)

'Adl (justice) and Rahmah (compassion or mercy) are two other essential characteristics a
leader must possess. Justice without compassion leads to tyranny, while compassion without
justice creates anarchy. A leader needs to maintain a careful balance keeping the overall good
of society in mind (Al-Qur'an 5:08; 4:135; 7:29). In Madinah, the Prophet ordered the hand of a
thief to be cut. Some Sahaba (companions) thought the punishment would not be carried out
because the person was a distant relative of the Prophet. When he heard this, the Prophe
(p.b.u.h.), assured them that if his daughter Fatimah had been guilty, even she would not have
been spared. He then reminded them that earlier communities had been destroyed because
they had one law for the poor, and another for the rich. The same concern for the poor and the
oppressed was the reason for his participation in the "Hulf al-Fudool", a pact he entered into in
Makkah before his Prophethood. A trader from Yemen was cheated out of his fair due by a
powerful Makkan merchant. The Yemeni proclaimed his plea in the Ka‘ba. A group of notables,
among them al-Amin, vowed to restore his right and thereafter that of anyone else who was
wronged. Justice, therefore, is a fundamental precept of Islam; even more so for a leader
because it is part of his responsibility to maintain balance in society. Injustice invariably leads to
turmoil and conflict. At the same time, justice must be tempered with compassion. An Islamic
leader must combine the two in his personality.

4. Courage and Bravery

Those who lead are expected to set an example by showing courage and taking calculated risks.
Courage and bravery, important for everybody, are essential attributes for a leader. People
must see their leader as someone who is not afraid to face danger. Only by doing so can leaders
inspire others to perform great feats. In the battle of Badr, for instance, the Prophet was clearly
taking a great risk. That Allah inspired this is true but the odds were such that it appeared to be
a complete mismatch. The Quraish of Makkah not only had far greater numerical superiority
(three to one) they were also heavily armed. An ordinary leader would have demurred from
such confrontation. The Prophet's exemplary courage and bravery not only inspired his
followers but also changed the course of history. Badr highlighted the Prophet's courage, as
well as the commitment of Muslims. The expedition to Tabuk (9AH) was fraught with just as
great a risk. 30,000 Muslims marched across the desert in scorching heat to confront a Roman
army of 100,000. It was the example of such courage and bravery that established a pattern for
future generations to emulate. Throughout the Prophet's life, Muslims faced much larger
armies but charged with iman (faith-commitment) as well as following the personal example of
bravery, courage and wisdom of the Prophet, they emerged victorious. Similarly, it was the
Prophet's courage and bravery in the battle of Hunayn (8AH) that saved Muslims from a near-
defeat and routed the enemy.



5. Shura

Shura (mutual consultation) is a Qur'anic command (3:159; 42:38); the Prophet himself
regularly consulted his companions on important matters. It is thus important for Muslim
leaders to emulate the Prophet. The most outstanding example of the Prophet's Shura occurred
on the eve of the Battle of Uhud (3AH). While he was of the opinion that the city should be
defended from within, the majority wanted to go out and fight. The Prophet accepted this; he
did not impose his own opinion. There is an important lesson here: the followers' trust and
confidence is gained if their opinion is respected. That the majority opinion ultimately turned
out to be wrong was not used to point accusing fingers. The Prophet used the opportunity
instead to instill discipline and to impress upon them the importance of following instructions
of the leader whose abandonment had led to the Muslims' defeat despite their initial success in
battle. People can be inspired to make sacrifices only if they feel that their opinion is respected
and that the leader does not merely dictate to them. In the Battle of Ahzab (5AH), the
suggestion of the companions to dig a trench as a defense mechanism worked well for the
Muslims.

6. Decisiveness and Resolution

A leader must be decisive and resolute. He must demonstrate such qualities at all times
because a decision delayed may be an opportunity lost. The Prophet himself showed great
decisiveness at many critical moments in life. Despite suffering a setback in the Battle of Uhud,
he decided to go after the Quraish the following day instead of waiting for them to re-launch
their offensive. It was this brilliant thinking and decisiveness on the part of the Prophet that
forced the Quraish to abandon their plans to return and attack again.

The Prophet, upon whom be peace, advised Abu Dharr, a very close companion but weak in
physique, not to seek leadership position because it is not for the weak. Those who are given
such responsibility must live up to its obligations. If they fail, they violate a great trust and are
answerable for it on the Day of Judgment. It is clear from the Prophet's Sunnah that
decisiveness and firmness are important considerations for leadership; those who are weak are
not fit for it.

This may appear to contradict the requirement for Shura. How can a leader carry out his
program if he has to listen to conflicting advice and yet be decisive and firm? From the Islamic
point of view, a leader is required to seek the advice of his followers but is not obliged to act
upon it if his own judgment, based on Islamic values, indicates otherwise. The people, however,
are obliged to obey him at all times, except when he orders something prohibited in Islam.
There is no obedience in munkar (forbidden). (hadith: Obedience in Islam is only for ma‘roof
(good and upright conduct) and not for munkar. Even in salat, if the Imam makes a mistake,
someone from the congregation must correct him, but if the Imam continues, then the
congregation must follow him.



7. Eloquence

A leader must be eloquent and articulate. This is required to communicate the purpose of the
mission clearly and to inspire people to follow it. The Qur'an itself is the most eloquent
document; it appeals both to the mind and to the heart. The Prophet (p.b.u.h.), articulated the
message of Islam in a way that was immediately accepted by a small group of people in
Makkah. Even the Quraish acknowledged that his message had merit but they opposed it
because they viewed it as undermining their personal interests. When Utbah ibn Rabi‘ah went
to the Prophet with offers of money, beautiful women or a position in the Makkan hierarchy, in
an attempt to dissuade him from his mission, the noble Messenger gave him a patient hearing.
When Utbah had finished, the Prophet recited Surah Ha Mim Sajada (Surah 41), instead of
responding to his suggestions that clearly imputed ulterior motives to the Prophet. The
recitation of the Surah had such an effect on Utbah that he returned to his fellow chiefs in utter
humiliation, telling them to leave the Prophet alone. Equally worthy of note is the Prophet's
rejection of any leadership role within the Makkan hierarchy because it had no divine
legitimacy. In rejecting it, the Prophet clearly saw that he and his companions would suffer
persecution, but this was preferable to working within the jahili (ignorance) system.

8. Spirit of sacrifice

Simplicity and self-sacrifice are other qualities that Islam enjoins, especially for a leader because
his behavior has a direct bearing on the conduct of others. If the leader is seen making personal
sacrifices, then the followers will make even greater sacrifices. The leader will soon lose all
support if he asks others to do so but himself holds back. Similarly, he must have no personal or
class interests. The Prophet, for instance, never did anything to benefit himself or his family. In
fact, throughout his life, he made great personal sacrifices. Often he and his family went
without food for days on end. Once when his beloved daughter Fatima asked a servant to help
with household work, he told her that he was sent to secure the akhira, not to seek the
comforts of this world. On another occasion, when Umar ibn al-Khattab saw marks on his
blessed body because the Prophet had been lying on a coarse mat on the floor, he asked why
the Prophet denied himself even the small comforts of life when the rulers of Persia and Rome
enjoyed great luxury. The Prophet's reply has been a guiding light for sincere Muslims
throughout their lives: such comforts are for people who wish to cling to this dunya (worldly
life).

Not only did the Prophet personally participate in many battles but in some of the most crucial
ones, members of his own family -- his uncle Hamza, and cousins Ali and Ja‘far -- were in the
forefront. Hamza was martyred in the battle of Uhud (3AH) while Ja‘far was martyred in the
battle of Mu'ta (8AH). In the battle of Badr, when the Quraish refused to fight members of the
Ansar, the Prophet sent Hamza, Ali and Ubaydah ibn al-Harith to confront them.

The Islamic order is fundamentally different from the predominant secular western system
today in another area. An Islamic leader and those in positions of authority make sacrifices so
that the downtrodden would have more. In the west, the elites live in luxury while exhorting



the people to make sacrifices, telling them that once the rich get richer the benefits of
prosperity will trickle-down to the poor. In other words, the poor must wait for the rich to get
even richer before the poor will get any relief. In real life, even this is not true; in many rich
societies, the poor are becoming poorer. In the US, for instance, which has the largest economy
in the world, there are more than 35 million poor people; 20 million children are without
medical care. In fact, the poor in the US are poorer vis-a-vis the poor in some of the
impoverished countries of the world. Islam condemns any system that allows such disparities; it
wants people at the top to make sacrifices so that those at the bottom can have more.
Ostentatious living is specifically discouraged; Islam enjoins its adherents to "Eat and drink [of
what Allah has provided you] but do not be extravagant" (Al-Qur'an 7:31). Similarly, it rejects
gross inequalities in society that lead to conflict and ultimately violence.

We also find the same kind of simplicity practiced by the Khulafaa Ar-Rashidoon. Abu Bakr As-
Siddiq took a small portion from the Bait al-Mal for his family's upkeep because he had to give
up his own business when he became the khalifah. On his deathbed, he instructed his family to
return to the Bait al-Mal whatever was left of his possessions. It was this example that
prompted Omar ibn al-Khattab to say that he had left a very difficult legacy for his successors to
follow. During Omar's Khilafah, the Sahaba wanted to increase his stipend from the Bait al-Mal
but he flatly refused despite the Islamic domain having extended by and large and having
acquired great riches. Similarly, Imam Ali led a very simple life. A Bedouin once found him
shivering in a worn out sheet because he could not afford to buy a better cloth to cover himself.
Such examples of self-sacrifice abound in the early history of Islam. These leaders never
ordered anything that they did not practice themselves.

They were always conscious of the Qur'anic command:
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"O you who are divinely committed! Why do you say that which you do not
practice yourself. The worst of you in the sight of Allah is he who says that which
he does not practice” (Qur'an 61:2-3)

It was only when Muslim rulers, especially during the period of mulukiyyah, abandoned these
principles that they became separated from the people and eventually lost all trust leading to
the defeat of Muslims and the loss of power.

9. Sabr

Sabr (patience) is another quality essential for a leader. Impatience will simply drive his
followers away. In the face of immense persecution in Makkah, the Prophet not only showed



great patience himself but he also counseled his followers to do likewise. Similarly, when the
Muslims were besieged in Sha‘b abiTalib, it was their sabr that saw them through. We see from
the lives of such Prophets as Ayub, Yaqub and Yusuf, that they endured their trials and
tribulations with great patience. Yet one needs to make a distinction between the trials one is
put through directly by Allah and those that one faces at the hands of other human beings.

For instance, human beings did not cause Prophet Ayub’s trial; in the case of the Prophets
Yaqub, Yusuf, and the Prophet Muhammad, upon them all be peace, it was the people who
tormented them. It was most critical in the case of the noble Messenger, because he not only
had to endure such suffering himself but also counseled sabr to his companions who were
being persecuted. An outstanding example of the Prophet's sabr was demonstrated following
his suffering at the hands of the people of Ta'if in the tenth year of his mission in Makkah.
When the chiefs of Ta'if set the hooligans of the town upon him, instead of seeking revenge,
the Prophet prayed for their guidance. (From www.islamicthought.org)

2.2 Activity

Materials Needed
Cartolina, pens, masking tapes and whiteboard
Pictures/images of leaders

1. Form two groups of students.

Have pictures/images of favorite leaders.

3. Have cutout balloons or dialogue boxes. Paste them a little above the head of
the leader. Be sure the dialogue boxes or balloons are blank and big enough to
write on.

4. After the lecture of the facilitator, each group is expected to have opinions on
what was talked.

5. Facilitator challenges members of each group to make their leaders talk by
writing on the blank boxes/balloons provided for.

6. Facilitator synthesizes outputs and draw insights from the lesson.

s

2.3 Check for Understanding/Evaluation

1. Identify qualities of leader that reflects peace concepts.
2. ldentify characteristic traits of your chosen leader.




Lesson 3
Responsibilities of a Leader

3.0 Objectives

At the end of the lesson, students should be able to:
1. Describe the responsibilities of a leader;
2. ldentify responsibilities of leaders within the context of Islamic teaching; and,
3. Match Islamic responsibilities of a leader against contemporary concept of
responsibilities of a leader.

3.1 The Leaders’ Responsibilities

“Everyone is responsible and everyone is answerable for his
responsibilities. The leader is responsible and he is answerable for his
responsibilities. Man is responsible for his family and he is answerable for
his responsibilities. Woman is responsible for the house of her husband and
she is answerable for his responsibilities.” (Al-Bukhari and Muslim)

In the Islamic point of view, the responsibilities of a leader should be based on the Islamic
fundamental philosophy of enjoining good and forbidding wrong. These two previously
mentioned responsibilities are duties of both the Ulama and a leader as they established a good
society because through them, social justice, rule of law, economy, politics as well as good
governance will be realized.

Establishing a fortress of trust

It is necessary for a leader to protect and defend the people so that they can be secured and
live peacefully with trust, confidence and tranquility. One way of preserving and protecting
people is the existence of peace and order that will strengthen the security of political,
economic, society and cultural aspects of life. This means the implementation of rule of law.

The preservation of economy and rule of law must be implemented by the leader. If the leader
fails in his obligations, then the trust of the people in the system will weaken. Crimes will be
committed because there will be no fear of punishment.
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QUALITY OF A LEADER

Omar bin Abdul Aziz (61-101 H/ 681-720 M) was the 8™ caliph of the Umayyad
Dynasty who ruled for only three years from 99-101 H/ 717-720 M. He was
truthful, just, intelligent, and an active leader who believed that power is a
trust from Allah and he must exercise it for the welfare of the people.

When he became a leader he was able to picture the improvement of his
society; there was peace and order and; he gave freedom to his people to
speak, criticize, think and plan but he never stopped exerting his utmost efforts
without anger against his people.

One night he was sitting down inside the treasury office (Baitol Mal) counting
the incoming and outgoing wealth and heard somebody knocking at the door
and said:” Who is knocking at the door?” “ | am, my father”, was the reply of
his son. “What do you want”, asked the caliph? The son replied, “ | was sent by
my mother to talk to you, my father. Open up please”. The caliph did not open
the door and he came closer to the door, asking his son,“What problem do you
want to talk about?Is it about the family, the society or the people?” His son
said: “About family, my father”. The caliph opened the door and suddenly
turned off the light where he was in. His son was amazed wondering why the
light was extinguished.

The son said politely: “My father, why did you turn off the light? Shall we talk
without light?” The Caliph replied: “yes my son, we will talk as it is because if
we will talk with the light, then it is better to talk at home”. The son asked:
“why my father?” The caliph answered with question: “Do you know this
room?”The son replied:” your room where you are working, my father”. The
caliph asked: “Who is your father”? The son replied: “the Ameerol Muminiin,
caliph and the leader of this community”. (He was talking confused, in doubt
and amazed).

/




Muslim scholars pointed out that on conditions of leadership, the glorious Qur’an said: (Surah
Baqarah, Verse 247) Their Prophet (after Moses) told them: “Allah appointed Taloot (soul) to be
your king”. They replied: “How can he be our king when some of us are more deserving than
him? Besides he is not rich.” The Prophet said: “Allah has chosen him to rule over you and
blessed him with knowledge and stature. Allah grants kingship to whom He pleases and Allah
has boundless knowledge.”

On acceptance of trust, in the Glorious Qur’an:
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“The fact is that We offered the Trust (“freedom of choice and to voluntarily use
this option according to the will of Allah) to the heavens, to the earth and to the
mountains, but they refused to undertake it and were afraid, but man undertook
it. He was indeed unjust and foolish. (The inevitable result of bearing the burden
of Allah’s Trust is) That Allah will punish the hypocrite men, the hypocrite women,
the mushrik (idolater) men and the mushrik women, and that Allah will turn in
mercy to the believing men and the believing women: for Allah is Forgiving,
Merciful”. (Qur’an 33:72-73)

On safeguarding trust and rendering judgment. Allah, the All Knowing, said:
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“Verily! Allah commands that you should render back the trusts to those to whom
they are due; and that when you judge between persons, judge with justice.
Surely, excellent is the counsel which Allah gives you! Allah is He, who hears and
observes all” (Qur’an 4:58)



3.2 Activity

Materials Needed
Stories about leaders, negligence of a leader and the story of Omar bin Abdul Azis.

1. Facilitator will group students into two (2). One will work on the story
about a leader and another one on the story of Omar bin Abdul Azis.

2. Each group will be given a copy of the stories about a leader and Omar bin
Abdul Azis.

3. Facilitator will allow 10 minutes for each group to study and analyze the
stories.

4. Facilitator will post on the board Manila paper with the following
questions:
i. What is the message conveyed in each story?
ii. How are the stories relating to peace in a community?

5. The groups’ representatives will present the summary of their discussion.
6. Facilitator will synthesize outputs.
3.3 Check for Understanding/Evaluation
1. Identify the responsibility of a leader (as exemplified by caliphs) in the story of
Omar bin Abdul Azis.

2. Name local leaders whose responsibilities are the same or almost similar with
than of Omar bin Abdul Azis.




Lesson 4
Selection of a Leader

4.0 Objectives
At the end of the lesson, students will be able to:

1. Develop awareness on the importance of selecting a leader;
2. Determine ways in selecting leaders; and,
3. Identify factors considered in selecting leaders.

4.1Selection of Leaders

“If your leaders are best for you and the rich among you are merciful to
you and you rule by consultation, then that is better for you on the
surface of the earth than what it contained. If your leaders are worst for
you and the rich among you are thrifty and your women rule, then death
is better for you than living on earth”. (Al-Termizi)

Management experts tell us that leaders are selected due to their qualification, experiences,
and knowledge of their organizations. However, leaders must also be selected on the basis of
his ability to respond and address the need of his people. As one expert explained:

“The leader selected by people is judged by his voters to be capable of
addressing their needs. These could be economic needs, psychological
needs or moral needs. In all these cases, if left unfulfilled, these
unrequited needs are judged to be capable of jeopardizing “acceptable
(modes of) existence”. Except in rare cases (famine, war, plague),
survival is rarely at risk. On the contrary, people are mostly willing to
sacrifice their genetic and biological survival on the altar of said
“acceptable existence”. (http://www.qglobalpolitician.com) Vaknin:2005,
June 10, 2008.

The assumption that selecting leaders by elections is by no means an easy task is a false one. In
a democratic process, information about the leader must emanate from various sources,
especially about his capability and educational qualification and training as well as his mission,
vision, goals, and objectives for his people and the community.

In this context, it is also important to consider factors associated in the selection of leaders such

as:

a. Spiritual and moral background;


http://www.globalpolitician.com/

b. Willingly accept challenges and risks of the jobs.

4.2 Activity
Materials Needed: Pieces of papers, pens, whiteboard

1. Facilitator will open the session by posing this question: Which is more
advantageous in choosing a leader: Popular vote or through consultations?

2. Facilitator will group students into two (2), and asks each group to draw lots

on the questions.

Facilitator will allow 10 minutes for students to brainstorm their answers.

Leaders of the groups will present their output to the class.

5. Facilitator process and synthesizes the outputs.

el

4.3 Check for Understanding/Evaluation

1. What is the most popular way of selecting a leader?

Lesson 5




Cultural Context of Leadership

5.0 Objectives
At the end of the lesson, students should be able to:

1. Understand cultural variation in the system of leadership;
2. Trace evolution of leadership among cultural groups; and
3. Appreciate other cultures’ system of leadership.

5.1 The Muslim Sultanates

Long before the arrival of the Spaniard in 1521, the Muslims already had their traditional
government that distinguishes them from their neighbors who were not influenced by Islam.
With the introduction of Islam came the establishment of the Sultanates as the governance
mechanism, Islamic law (shariah) and Islamic educational system (madaris, plural of madrasah,
and international trade and relations.

Figure 15---The Sultan was the highest ecclesiastical and political authority

Sultanate of Sulu



In Sulu, an Arab missionary, Syed Abubakar arrived in 1450 and established the Sultanate of
Sulu with the title of Paduka Masahari al Sultan Shariful Hashim. All the sultans of Sulu claimed
descent from him covering the period of more than 500 years. The Sultanate of Sulu at the
height of its power encompassed the provinces of Sulu, Tawi-Tawi, Basilan, Palawan,
Zamboanga and even Sabah and the Celebes (Jainal Rasul, 1974:40).

The Sulu Sultanate maintains its claim over Sabah, a claim that the Philippine government has
brought to the International Court of Justice.

The Sulu Sultan was the highest ecclesiastical and political authority. He was assisted in the
administration of justice by the gazi (judge), known as Hakim Ush Shara that means “Ruler
through Law”. In making laws, the Sultan was assisted by the Ruma Bechara (“house of talk”,
equivalent to the Cabinet), composed of 15 datus; each of them having one vote while the
Sultan had two votes.

The Sulu Sultanate established trade, commercial and socio-cultural relations with the
neighboring states. In fact, Jolo was well known as an international port. European traders
would come to Jolo to trade for pearls. The Sulu Sultanate had established relations with China.
In 1417, Sultan Paduka Batara of Sulu travelled to China on a goodwill mission and was received
by Chinese Emperor Zhu Di. Unfortunately, he became ill and died in China. The Emperor had a
mausoleum built for the Sultan. Two of the Sultan’s sons remained in China and their
descendants have visited Sulu

The Sultanate of Maguindanao

On mainland Mindanao, the Sultanate of Maguindanao was founded by an Arab migrant from
Hadramaut, South Arabia and Johore by the name of Sultan Mohamed Kabungsuwan in the 17%
century. Sultan Mohamad Dipatuan Kudarat, who fought persistently against the Spanish
colonizers, succeeded him. At the height of its power, the Sultanate of Maguindanao
encompassed more than half of Mindanao including Davao, Surigao, Agusan, the Misamis and
Zamboanga Provinces. In fact, between the Sultanate of Sulu and the Sultanate of
Maguindanao, only very few places in Mindanao were outside their ambit and authority.

The Principality of Buayaanis another Maguindanaon Sultanate established at the Upper
Pulangi River after the death of Sultan Mohamed Dipatuan Kudarat.Sultan Mohamed Dipatuan
Kudarat 1 was the 7' Sultan of Maguindanao after Shariff Muhammad Kabungsuan. He reigned
during 1619 to 1971 (Abubakar, 2004).

The Principality of Kabuntalan is another Maguindanaon Sultanate, which rose to power at the
time of the death of Sultan Mohamed DipatuanKudarat when the Sultanate of Maguindanao
started to be divided among warring datus.

The three royal lines of the Maguindanaons trace their beginning to Sharief Kabungsuan. It was
also him who brought Islam not only to Maguindanao but also to Sulangan, Matampay,



Lusud,Katidtuan and Simuay. Sharief Kabungsuan’s marriage to Princess Tunina produced three
daughters who bore the future leaders of Buayan and Gugu Sarikala and Buisan, famous
Maguindanaon figures in Moro-Spanish battles.

After the death of Sultan Mohamed Dipatuan Kudarat in the 18 century, the Sultanate of
Maguindanao was slowly passed back to its original domain at the lower Pulangi River and delta
aborting its permanent expansion to Davao, Sulu and Manuvu country.

Four Principalities of Lanao

The four states of Lanao composed of the states of Masiu, Baloi, Unayan and Bayabao. 15
Royal Houses (Panoroganan) and 28 Legislative Body (MbabayakoTaritib) governed. The
Maranao’s indigenous form of government rose at a time when the other sultanates in
Maguindanao and Sulu started declining. The Maranao socio-political system is based on the
taritib ago igma (customary laws), and adapt (practices) of the Maranaos.

A pengampong, (state) is further divided, according to the late Mamitua Saber, into smaller
socio-political units called soko, (section, district or region), inged, (township) or town
settlement) and agama, (village or community). Within the four states or principalities, there
were 43 inged (communities) classified into 15 supporting panoroganans, (royal houses) and 28
supporting ingeds or legislative housed called Mbabayakotaritib (decider of laws). These four
Pengampong were bounded by the four great inged of Bacayawan, Madamba, Sawir and
Dalama.

The taritib, an ancient order or law binds together the four states or principalities of Lanao into
an alliance or confederation and defines their relationships. There is no central, all-powerful
authority but every state or principality respected the sacred traditional alliance termed
kangiginawai. A Council of Elders, pulokloksen governed each level of organization in the
pengampong (state).

The Islamic element was added to the “Four States of Lanao” with the arrival of Sharief Alawi

and later, other Muslim missionaries some of whom married into the local royal families like in
Sulu and Maguindanao.

5.3 Activity



Materials Needed:  Pictures of Sultans, Royal princesses who had much influence
(example: Princess Tarhata Kiram and Dayang dayang Hadji Piandao for Sulu, Bai Tarhata
Alonto Lucman for Lanao, Bai Matabay Plang for Maguindanao); Metaca rds and pens

1. Facilitator will cut out (puzzle) from pictures and spread on the floor.

2. Groups students into two and instruct to form the picture in 5 to 10
minutes while an instrumental music is playing. The first to form the
picture will shout: Hooray!

3. After forming the picture, each group will reflect what made these
individuals famous as leader.

4. Facilitator synthesis output and draws more insights.

5.4 Check for Understanding/Evaluation

1. What characteristics traits do sultans have that contributes to peace?

Chapter Summary ]




This chapter enlightens us of Islamic perspective on leadership. It illustrates the qualities and
responsibilities of a leader manifested through the style and behaviors of the early caliphs of
Islam.

Further study and analysis of the stories presented in the lessons demonstrates how the caliphs
put into practice leadership style in the context of the teachings of the Qur’an and the ways and
actions (sunnah) of Prophet Muhammad (swa).

Awareness of these concepts will open opportunities for young leaders to match them with
contemporary leadership styles with the hope that someday they will be properly guided on the
aspect of an ideal leader.
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' Chapter VII

Jihad and Peace
\_ ‘

Introduction



The 9/11 incident brought to worldwide attention the Arabic term Jihad, which non-Muslim
media has associated with terrorism. This is a serious misrepresentation of a term, which
actually means “struggle”. Jihad needs to be understood and clarified not only by non-Muslims
but also by Muslims who may not be aware of its origin, nature and scope.

This chapter introduces us to the fundamental and basic concepts of Jihad. It covers the levels
and manifestations of Jihad, its consequences and how it can be an instrument of peace.

Objectives

At the end of the chapter, students should be able to:
1. Gain awareness and understanding of the definition, nature and scope of Jihad,
2. Identify the levels and manifestations of Jihad;
3. Value concepts of Jihad that have implications to peace building; and,
4. Putinto practice how Jihad can be an instrument of peace.

Lesson 1




Understanding Jihad

1.0 Objectives

At the end of the lesson, students should be able to:
e Define the term Jihad;
e Describe the nature and scope of Jihad; and
e Identify concepts that have bearing on the aspects of peace.

1.1 Understanding Jihad

Jihad is a word derived from its Arabic root read as ja-had, which means, “strive’. Other words
derived from the same root include “endeavor”, “effort”, “labor”, and “fatigue”
(www.rediff.com/search/2001/oct/06tr1.htm, December 24, 2005, cited by Diampuan: 2006).
Diampuan, further elaborates:

“Jihad is a system contextualized in Islam and defined as striving and
struggling for self and community improvement. It is also fighting back
to defend one’s self, honor, assets, and homeland. It is the struggle
against internal or external evil of a person or a society, which brings us
to an understanding of the two levels of jihad: inner jihad and physical
jihad or an armed struggle.”

1.2Requirements of Jihad

Muslims are required to engage in Jihad, that is to struggle and improve himself and follow the
right path according to the teachings of Islam. His knowledge of Islam is manifested not only in
his understanding of Islam but in the way he practices Islam. A true believer of Islam is one who
has established firm belief in the oneness of Allah, Tawhid.

Tawhid is used in reference to Allah (i.e. Tawhidullah). It means realizing and maintaining
Allah’s unity in all of man’s actions that directly or indirectly relate to Him. It is the belief that
Allah is One, without partner in His dominion (Rububiyah), One without similitude in His
essence and attributes (Asma was-Sifat), and One without rival in His divinity and in worship
(Uluhiyah/Ibadah)(Philips: 2006:17)

The three (3) categories of Tawhid are commonly referred to by the following titles:
1. Tawhidar-Rububiyah (lit. “Maintaining the Unity of Lordship”) that is, affirming that
Allah is one, without partners in his sovereignty.


http://www.rediff.com/search/2001/oct/06tr1.htm

2. Tawhid al-Asma’ was-Sifat (lit. “Maintaining the Unity of Allah’s Names and
Attributes,”) that is, affirming that they are incomparable and unique.

3. Tawhid al-ibadah (lit. “ Maintaining the Unity of Allah’s Worship”) that is, affirming
that Allah is alone in His rights to be worshipped.

When one engages in Jihad (in whatever form), he or she must start with cleansing and
purifying himself or herself. This is not done by mere ablution (cleansing of the body before
praying), but by body and soul cleansing. This is be done by attaining tawhidullah.

The teachings of Islam emphasize peace in the following Qur’anic verses:
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“O you who believe! Take to the path of peace and do not follow in the
footsteps of Satan for he indeed is your avowed enemy”. (Qur’an 2:208)

AN
@ \.,_____J_yﬂ..,a,n bljbuﬂ__}’gf@bmy

“And when it is said to them: "Make not mischief on the earth," they
say: "We are only peacemakers." (Qur'an 2:11)
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“Do not in your oaths swear by God just to absolve yourselves from doing a good
thing, and abstain from evil and promote peace among men. And (remember)
God Hears, Knows”. (Qur’an 2:224)
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“They who believe and have not tarnished their Faith with wrong doing, for them
is Peace; And it is they who are on the Right Path”. (Qur’an 6:82)
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“And if two groups of believers are at war, then you make Peace between
them. And if one of the two continues to wrong the other, fight against
that group which does wronag till they yield to the Ordinance of God. And
when they yield you make Peace between them with fairness and act
equitably. God loves the equitable. The believers are, after all, brethren
unto one another. Therefore, make Peace between brethren and fear
God, that you may receive Mercy”. (Qur’an 49:9-10)
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“And truly devoted to the Most Gracious are those who walk humbly on
Earth; And when the rude accost them, they respond to them with words
of Peace (gently)”. (Qur’an 25:63)



1.3 Activity
Materials Needed: = Meta cards, pens and whiteboard

1. Facilitator distributes metac ards to students and he/she groups them into two
(2) depending on the class size.
2. Each group assigns leader and a secretary.
3. Each group writes on the meta cards words that will describe the following:
e Own definition of jihad (local definition accepted);
e Practices done in cleansing and purifying oneself when engaging in
jihad. (Excluding making ablution)

1.4 Check for Understanding/Evaluation

1. Name values derived from Qur’anic verses that imply peace.
2. List the pre-requisites in making jihad.




Lesson 2
Levels and Manifestations of Jihad

2.0 Objectives

At the end of the lesson, student should be able to:
1 Identify and describe the levels of jihad;
2 Describe manifestations of the levels of jihad; and,
3 Relate concepts of the levels and manifestations of Jihad to peace and solidarity.

2.1 Levels and Manifestations of Jihad.
The dissertation entitled Understanding Jihad: Basis for Policy Formulation and Educational

Programs for Muslims in the Philippines, written by Potre Dirampaten-Diampuan, (2006),
discusses two (2) levels of jihad and corresponding manifestations.

Levels of Jihad Manifestations

1. Greater Jihad/Inner Jihad/ Personal Jihad e Fighting Satan and evil in the self
e Improving character

Discipline of senses-in listening,
talking, feeling

Enjoins/invites others to do good
Dawah Tabligh Movement

Patient, perseverance

Forgiving Muslims and non-Muslims
Fighting nafsohawa (material)
Purifying soul, spirit and body
Disciplined

Reflecting what is good; doing what is
good and desirable

e Conscious and faithful offering of
obligatory and supererogatory acts of
worship and devotion.

2. Lesser Jihad/Physical Jihad/Armed Struggle e Fighting oppression and injustice

e Expressing  Muslim needs and
aspirations, unrest in different forms

e Existence of organized Mujahiddin
group/s

e Opposing corrupt leaders




Figure 16--Engaging in jihad requires the purification of one's self

Inner jihad requires one to submit fully to the will of Allah, (swa). This happens when a Muslim
lives his life within the framework of the Five Pillars of Islam. These pillars are as follows:

P w

Attesting or a testimony that there is no god except Allah and that Mohammad is
the Messenger of Allah;

Performance of obligatory prayers (5 times a day) and sunnah for every obligatory
prayer;

Performance of Hadj at least once in persons’ lifetime when he can afford it;
Observing fasting during the month of Ramadhan; and,

Giving of Zakat (alms)



2.2 Activity
Materials Needed:  Photographs of Muslims praying
Meta cards, pens and whiteboard

1. Facilitator shows photographs of Muslim/s praying (if possible in various positions)
and explains the niyyah (intention) in every position.
2. After the explanation, facilitator groups students into four (4) with the following
instructions:
a. One group writes on meta cards appropriate intentions when in
standing position;
b. Another group writes on meta cards appropriate intentions when in
sojod on the knee position;
c. Another group writes on meta cards appropriate intentions when in
sojod samosala position; and,
d. Last group writes on metacards appropriate intentions when in
tahiyyah (salutation) position.

3. Each group posts their output on the board and explains what they have
written.

4. Facilitator synthesizes the output and asks students what insights have they
gained in the activity that can relate to peace.

2.3 Check for Understanding/Evaluation

List at least 3 significance of each of the pillars of Islam to you.
Name at least 3 ways by which inner jihad can be attained by a person.

Lesson 3




Jihad of the Worldly Life

3.0 Objectives

At the end of the lesson, students will be able to:
1. Comprehend Islamic perspective of worldly life;
2. Describe Jihad of the worldly life; and,
3. Identify practices that lead to moderate living.

3.1 The Worldly Life

Man is the highest creation of God. God endowed him with potentialities that he could use to
live a worldly life. However, man must be careful to comprehend that this world is full of
deception. God created him with the purpose of serving Him alone. This is manifested in the
following revelations:

“What they spend during this worldly life can be compared to a wind containing
bitter frost, which strikes the crop of people who have injured themselves and so
destroys it. God has not injured them, but rather they wrong themselves”.
(Qur'an 3: 117).

“Man js the highest creation of God and chooses his own way. Created with
highest potentialities, man is relatively free in his will, action and choice.
God has shown him the right path, and the life of Prophet Mohammad
(saw) provides a perfect example. Man’s success and salvation lies in
following them. Islam teaches the sanctity of the human personality and
confers equal rights upon all without any destruction of race or
sex”.(http://www.jannah.org/articles/islamatglance html, by IPCI, June 4, 2008).



http://www.jannah.org/articles/islamatglance
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“And give to him who is of kin his due (share in what you have) and also to
the poor and to the stranded, but do not indulge in willful extravagance, for

the willfully extravagant belong to the fraternity of Satans, and Satan has
always been ungrateful tohis Lord”. (Qur’an 17:26-27)
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“It’s them (the truly devoted) who in the use of their wealth are neither
extravagant nor niggardly, but keep the middle way”. (Qur’an 25:67)

3.2 Activity
Materials Needed:  Meta cards, pens, whiteboard, and Masking tape



1. Facilitator uses pair-share technique with at least dozen pairs of students,
depending upon the class size.

2. On the board, facilitator writes the following questions:
e List of worldly things | need most categorized according to priority: things
most needed and least needed.

e How to live moderate life, jihadto worldly needs.

3. Each pair lists their outputs and share their opinions on why they need these
things very badly (most needed) and least needed.

4. Facilitator asks each pair to share their output to their classmates.

5. Facilitator synthesizes output and solicits insights from students on how to
practice jihad of worldly needs.

3.3 Check for Understanding/Evaluation

1. What to do with worldly needs?
2. How can one live a moderate life?

Lesson 4




Jihad of Heart and Emotions

4.0 Objectives

At the end of the lesson, students should be able to:
1. Describe the Islamic concepts of emotion;
2. Discuss emotions need to be controlled (struggle to control) or jihad of the heart; and,
3. Value practices that control one’s emotion as it is one of the major struggles of man
(jidadashar).

4.1 Islamic perspective on Emotions

Emotion is a heightened feeling, a strong feeling about somebody or something. Emotions
manifest in many ways like anger happiness, loneliness, fear, love, shyness, irritation, pride and
other feelings of every individual. Emotion arises when a good or a bad situation suddenly
happens to a person (Encarta Dictionary).

Islam teaches the different ways of addressing emotion as mentioned by Allah in (Al- Kahf : 28).

> 7R > 7 o)// P T
M)o)uh g ~\_))9.hu’ \C&'MM\-’
W Ll s .;},;’/ D L2 /,«/,//
fﬂ\u)xjw&_lu,wy «@»)u)pj
A\ }"”’/‘/ vr Lol es A28
K% e L;&WLM\UACLJY)L_A\
}f)}
U5 )
“And keep your self patiently with those who call on their lord (i.e. your
companions who remember their lord with glorification, praising in prayer and
other righteous deeds) morning and afternoon, seeking His face; and let not your
eyes overlook them, desiring the pomp and glitter of the life of the world; and

obey not him whose heart we have made heedless of our remembrance, and who
follows his own lusts, and whose affair (deeds) has been lost.” (Qur’an 18:28)

The positive and negative emotions can be expressed either verbally or non-verbally. The verbal
expression can be easily understood because it is straightforward and clear. An example is the
statement: | am fine and happy and he is lonely. However, the non-verbal expression is slightly
vague but it can be appreciated by a person’s facial or body expression. A smiling face implies
happiness and the embrace of a parent on his son means that he likes and is contented with



him. The facial expression of a person with gritting teeth and reddish face could show anger or
frustration.

The facial expression and body languages differ and are heavily influenced by the customs and
traditions of the society. A knowledgeable person can understand facial expression and body
language of a person and he can easily differentiate the meaning of expression and action.

When a person is at the height of his emotions, like when he is angry or desperate, that person
can be dangerous. He might resort to bad actions like harming or even killing others. Islam
teaches a believing Muslim to control his bad emotions, as these will bring harm. This is shown
in the verse below:
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“And when they are angry, forgive.” (Qur’an 42:37)

Existence of anger is a natural part of man’s life in a particular situation. Anger is usually
manifested in the following examples: when a man fails with his work; when he reads and hears
irritating information; and when he is insulted.

Among Maranao Muslims, once their pride (maratabat) is touched or degraded, they will be
angry and can do harmful things.

There are two manifestations of anger:

1. Positive manifestation: It is an emotion that can be controlled as it leads man to think
and makes him conscious.

2. Negative manifestation: It is an anger that is uncontrollable, as it leads man to sacrifice
himself. It is likewise the form of anger that must be expressed in action by the person
who has that quality and often, it results to jealousy, envy and revenge.

Techniques in Controlling Anger:
a) Teoritis (IImie)

e The Holy Qur'an and the Hadith teach that anger must be controlled and the angry
person must implement forgiveness to the transgressor and humility.

e Takhweef (Fear): To inculcate fear on one’s self, regarding Allah’s punishment and that
His anger is greater than man’s anger.

e Tahdheer (Warning): To warn one’s self in following anger, quarrelling, and avenging, for
the sake of either one’s self or a group.



e Tashweer (feature): To control the anger of one’s self through a picture implanted on
man’s mind that the angry person looks very ugly and the effect is the same.

e Tafakur (thinking): In order to control anger, a person has to think, whenever he gets
angry, why he became angry and what will be its result?

e To let one’s self accept that anger is a self-command and wrong quality.

b) ‘AMALEI (practice)
This is focused on the following:

e Reading Isti’adzah [seeking refuge, i.e. (aodzho bil laah iminas shaitaanir rjim) and
Istigfar (seeking forgiveness, i.e. astagh firollaahal ‘adheem)]

e Changing the position: when standing, one will sit down. If he is angry while sitting
down, then he will slant his back against the wall or bed board with smooth surface to
soothe his anger because anger is an emotion of the heart.

e Performing ablution because anger is a hot steam that can be extinguished by the touch
of water. Ibn Abbas narrated that anger is from devil and the devil was created out of
fire and the fire can be extinguished by water. And when you get angry, then perform
ablution.

e The angry person must inhale and exhale strongly several times so that the hot steam
inside him will disappear.

e If the person will get angry, then he must divert his mind or his story.

Anytime the person gets angry, he should do the following:

a) He should be patient and forgives the one whom he is angry at. (Al- Bagara:109, 237 and
an- Nur: 22).

b) The bad intention he does must be changed with good intention and doing as Allah said:
(Fussilat:34).

If it is hard to control anger, and one cannot forgive then it is necessary for that person to
implement (express) anger truthfully as follows:

= To accept and say: “l am angry because...” or, “You are the cause of my anger.”

= To control one’s self and not mention any other name.

= Anger should be expressed directly by asking the transgressor:‘ | got angry with you; why
did you do that?” Or “don’t you know the great weight of the wrong you committed?”

= Avoid blaming others by saying “This happened because of your own fault.”

= Through positive statement at the start before declaring it negative, i.e. “you are a man
with a far-sighted vision but you are pushing me to get angry with you”.

= |t is vital to make the statement clear and firm in expressing anger.

= The place should not be left unless the argumentation is made clear and finished.



He also said: "Verily, anger is from evil and the evil is created out of fire and the water is the
element which can extinguish it and when one of you gets angry then he must perform

ablution.”
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‘Nor can goodness and evil be equal. Repeal (evil) with what is better, then will
he between whom and thee was hatred become as it were thy friend and
intimate. And no will be granted such goodness except those who exercise
patience and self restraint, none but persons of the greatest good fortune. And if
(at any time) an incitement to discord is made to thee by the Satan, seek refuge
in Allah. He is the One who Hears and Knows all things.” (Qur’an 41:34-36)

—



4.2 Activity
Materials Needed: Meta cards, pens, masking tape and whiteboard

1. Facilitator groups students into six (6) depending on class size.
2. Every group is given a sheet of paper describing an emotion.
3. Every leader of the group describes characteristic of that emotion and writes in
metacards.
4. After ten (10) minutes, facilitator asks the leaders to describe to their classmates
the emotion assigned to them and post under the emotion its characteristics.
5. After posting all characteristics, the facilitator asks each group to discuss among
members the answers to the following questions:

e What are the causes and manifestations of the described emotions; and,

e What are the techniques used/adopted in controlling the described emotion?
6. Facilitator asks leaders to present their answers to the class, and synthesizes the

outputs.

4.3 Check for Understanding/Evaluation
1. How are emotions managed and controlled?

3. What emotions can be developed which in turn can contribute to peace
building?




Lesson 5
Jihad as an Instrument of Peace

5.1 Objectives
At the end of the lesson, students should be able to:

1. Summarize lessons and identify practices and techniques on how Jihad can be
an instrument of peace;

2. Raise the consciousness of students on the governments’ efforts for peace
building;

3. Matches aspect of peace against concepts of Jihad; and,

4. lllustrate how concepts can be matched to understand jihad and its
contribution to peace.

5.1 Jihad as an Instrument of Peace

Jihad by means of fighting or warfare is used purposely for self-defense, defense for justice and
religion. Warfare is the commandment of Allah only to fight against the enemies of Islam but it
must be done in the same manner as the polytheists fight against the Muslims. This is mentioned
in Al-Tauba: 36. Jihad by use of arms, which is defensive in nature, is called Minor Struggle (‘Jihad
Asghar’).

In addition, the Muslim fighters must not use their arms against their opponents who do not
have arms, especially the children, women, and aged people. In this case, terrorism is really
contrary to the religion of Islam.
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Jihad, as used by non-Muslim media, and peace has become two conflicting terms. Yet, if one
will study and analyze the nature and scope of jihad, embedded in the teachings of Quran and
Hadith, one will realize that jihad can contribute to peace. Perhaps more time and effort are
necessary for one to understand what is in jihad that contributes to peace.
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